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THE EFFICTIVENESS OF MOBILE APPS IN FOSTERING LEXICAL SKILLS
AMONG LANGUAGE LEARNERS
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Annotation: In the context of technological progress in modern education, mobile applications
have become one of the most important tools in language learning. The effectiveness of such
applications in developing the lexical items of language learners is studied. The potential of mobile
applications to enrich vocabulary, increase motivation to read, and provide flexible learning is
discussed. In addition, additional basic functions, their impact on the learning process, and the
improvement of work with traditional teaching methods are considered. The study uses mobile
applications as an effective pedagogical tool in the treatment of vocabulary.

Keywords: Mobile applications, language learning, lexical skills, vocabulary, educational
technologies, teaching effectiveness, flexible learning, gamification, learning motivation.

Today, mobile devices such as smartphones and tablets have become an integral part of human
life. The use of these devices in the field of education, especially in learning foreign languages, has
increased significantly [1]. One of the most important aspects of language acquisition is the formation
and development of lexical skills. While traditional teaching methods are often based on memorizing
vocabulary, mobile applications (e.g. Duolingo, Memrise, Quizlet) make this process much more
attractive, flexible and effective [7].

The purpose of this article is to analyze the actual effectiveness of mobile applications in the
formation and development of lexical skills of language learners and the main factors contributing to
this effectiveness [3, 9].

Spaced Repetition Theory

According to the Ebbinghaus forgetting curve theory, repeating information at regular intervals
(Spaced Repetition) ensures its retention in long-term memory. Many vocabulary apps (such as those
based on Anki) use this spaced repetition algorithm, which provides much better results than
traditional memorization [5]. This mechanism personalizes learning by showing the words that the
student has made mistakes more often.

For effective vocabulary acquisition, it is important to learn words in real context and in
connection with other words, not as an isolated element. Modern apps present vocabulary in
sentences, dialogues, and visual illustrations [4]. This allows the student to understand the semantic
and pragmatic meaning of the word in a deeper way. However, it is worth considering that apps have
contextual limitations and should be considered as additional tools in the learning process.

While the effectiveness of mobile apps is recognized, there are a number of problematic issues
in their use that may prevent them from fully influencing vocabulary skills.

Smartphones are not only a learning tool, but also a center of distractions such as social
networks, games, and messages. In this regard, it is difficult for students to maintain their attention
on mobile apps for a long time.

Solution: Teachers should recommend that learning sessions be short and intense, and also teach
methods to block other notifications while using the app.

Most tasks in apps are based on recognition (passive) (choosing or matching a word translation),
and there are few tasks based on application (active) (using the word in a sentence or writing it freely).
This leads to lexical knowledge remaining in the passive pool and not being used in active speech.
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Solution: Combine mobile learning with active tasks in the classroom (Blended Learning) [6].
The student should use the words learned in the application in oral or written communication in the
classroom.

Mobile applications offer a number of innovative features aimed at teaching vocabulary:

1. Gamification (Game elements): Increases student motivation and engagement by turning
learning into an exciting game. Points, levels and awards create a spirit of competition [10].

2. Flexibility and Accessibility: The fact that applications can be used anytime, anywhere
allows students to study according to their own schedule [3,7].

3. Multimedia Content: Presenting words and phrases in context with images, audio, and video
materials helps to master words and strengthen their memorization [4].

4. Personalization: Many applications offer individual tasks and repetition algorithms that
match the level and pace of the student (for example, a spaced repetition system) [2].

5. Instant Feedback: Instant correction of errors and displaying correct answers increases the
effectiveness of the learning process [5].

Most scientific studies confirm the positive effect of using mobile applications on the
development of lexical skills [1,6].

1. Increase in Vocabulary: Students in the experimental groups (those who used mobile
applications) had a higher level of quick and long-term retention of vocabulary than the control
groups. This is especially evident in the study of idioms and academic vocabulary [5,8].

2. Motivation and Engagement: Thanks to the game format, students' interest in the lesson
increases and the time spent on learning increases [10].

3. Developing Autonomy: Using applications strengthens students' independent learning skills
and helps them feel responsible for the learning process [3].

However, some studies also note the shortcomings of applications, such as teaching words
without context [4]. To solve this problem, teachers are advised to combine mobile applications with
traditional classroom activities [6].

Research Methodology and Future Directions

This section provides a methodological framework for research that has been conducted or may
be conducted on the topic.

Methodology for Measuring Effectiveness

A quasi-experimental research design is often used to measure the impact of mobile
applications on vocabulary skills [8]. This design involves comparing two groups:

Experimental group: Uses mobile applications (MALL).

Control group: Uses traditional teaching methods.

Both groups take a pre-test and a post-test. Differences in test results (especially word recall in
the delayed post-test) indicate the real effectiveness of the mobile application [5].

Future Research Directions

Future research in the field of mobile learning should focus on the following areas:

Long-Term Impact: Investigating the long-term impact of mobile app use on vocabulary and
language proficiency over several years.

Technological Integration: Analyzing the combined impact of mobile apps integrated with
artificial intelligence (Al) and speech recognition on lexical and pronunciation skills.

Cultural Vocabulary Acquisition: Exploring the potential of apps to acquire culturally-specific
vocabulary (idioms, phraseology) through context [4].

Mobile applications are a very effective and necessary tool for developing language learners'
lexical skills. Their accessibility, personalization, gamification and multimedia nature take the
process of vocabulary acquisition to a new level.

In the future, the effectiveness of mobile applications in teaching vocabulary will further
increase by combining artificial intelligence and virtual reality technologies. Thus, mobile education
will become one of the main directions of language teaching.
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Abstract: This study investigates the integration of Intercultural Communicative Competence
(ICC) into English language and legal education in Uzbekistan, highlighting the growing necessity
to connect language instruction with cultural understanding and professional application. Grounded
in theories of intercultural communication and competence, the research explores how ICC
development equips learners with the skills to engage effectively in cross-cultural professional
contexts. Employing a qualitative approach—combining document analysis, semi-structured
interviews, and classroom observations across two higher education institutions—the study identifies
ongoing efforts to embed intercultural perspectives within curricula and pedagogy. The findings
indicate increasing recognition of ICCS value among educators and students; however, practical
implementation remains inconsistent due to limited resources and methodological challenges. The
study concludes that systematic teacher training, curriculum reform, and experiential learning
opportunities are essential to foster intercultural awareness and communication skills. Overall, the
research underscores ICC as a key competency for preparing Uzbekistan s future legal professionals
to operate successfully in globalized academic and professional environments.

Keywords: Intercultural Communicative Competence (ICC), English for Specific Purposes,
legal education, Uzbekistan, language teaching, higher education

In today’s interconnected world, where cross-cultural and cross-border interactions are
increasingly common, Intercultural Communicative Competence (ICC) plays a vital role in
promoting mutual understanding, collaboration, and sustainable development. Given the global
prominence of English as a lingua franca, incorporating ICC into English language education is
particularly important. Doing so not only enhances learners’ linguistic abilities but also deepens their
awareness of cultural diversity, communication norms, and differing worldviews. When applying
these strategies in Uzbekistan, it is essential to consider the country’s distinct cultural background,
social customs, and core values. Adapting ICC-oriented English programs to the Uzbek context
ensures they are meaningful and relevant to learners, helping them engage globally while maintaining
their cultural identity.

Recent studies in foreign language teaching methods have shown that learning a new language
and understanding its associated culture cannot happen without reference to one’s own language and
cultural background. It is essential to compare and analyze the values and customs of different nations
[1]. Simply addressing grammar and pronunciation issues is not enough to develop students’
communication skills. Teachers must also draw students’ attention to the cultural traits of English-
speaking communities and help them understand the reasons behind the behaviors and speech patterns
of people from other linguistic backgrounds.

Theoretical Foundations of Intercultural Communication and Competence. Intercultural
communication and intercultural competence are closely related concepts that have been interpreted
in multiple ways across academic literature. Intercultural communication is often understood as any
form of interaction between individuals from different cultural and/or linguistic backgrounds [2].
Byram defines intercultural competence as the ability to communicate effectively within both one’s
own culture and others, allowing for meaningful engagement with people from varied cultural
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backgrounds [3]. He adds that this competence does not necessarily require knowledge of the
language, but involves the skills of interpreting and relating, alongside knowledge of other cultures.

Boye expands on Byram’s view, stressing that language learners must develop a deeper cultural
and communicative understanding beyond tourist-level interactions. Baker emphasizes the
importance of recognizing cultural and linguistic differences in communication [4], a notion
supported by Ivenz and Klimova, who link knowledge of other cultures with the ability to use
language appropriately—through sociolinguistic and discourse competence, and cultural awareness
[5].

Intercultural competence—often referred to as Intercultural Communicative Competence
(ICC)—entails the ability to communicate appropriately and effectively across cultural contexts. It
goes beyond linguistic proficiency and includes cognitive understanding, emotional openness, and
behavioral adaptability. Deardorff describes this competence as the ability to enact communication
that is both effective, in achieving communicative goals, and appropriate, in terms of cultural and
contextual sensitivity [6].

The theoretical foundations of intercultural communication and competence highlight that
successful intercultural interaction requires more than language proficiency. It involves cognitive,
emotional, and behavioral dimensions that enable individuals to interpret, relate, and respond
appropriately across cultural contexts. Scholars such as Byram, Boye, Baker, and Deardorff
emphasize that true intercultural competence means understanding and adapting to cultural diversity
to achieve both effective and respectful communication.

Development and Components of ICC. A key aspect of ICC is the ability to reflect on one’s
own cultural assumptions, develop cultural empathy, and negotiate meaning in intercultural
situations. This involves critical self-awareness and the capacity to appreciate diverse perspectives.
In settings such as international education or global business, success depends not only on language
ability but also on the skill to bridge cultural gaps, adapt to unfamiliar cues, and foster mutual
understanding.

ICC represents a significant development in language education, extending the traditional
concept of Communicative Competence (CC), which primarily emphasized grammar and language
use. Byram notes that ICC builds on CC by integrating the sociocultural dimensions of
communication [3]. Jackson supports this, asserting that ICC emphasizes cultural understanding and
interaction [7].

Table 1 provides a clear and comprehensive overview of the key components that constitute
Intercultural Communicative Competence (ICC). It highlights that effective intercultural
communication extends beyond linguistic ability to include attitudes, empathy, and adaptability.
Together, these elements emphasize the importance of openness, cultural awareness, and behavioral
flexibility in fostering meaningful and respectful cross-cultural interactions.

Table 1. Components of Intercultural Communicative Competence

Component

Description

Positive Attitude

Willingness to respect and appreciate other cultures and their
members.

Interpretation of Language
Behavior

Ability to correctly understand the communicative intentions in
another cultural context.

Intercultural Dialogue

Skill in initiating and maintaining meaningful conversations
across cultures.

Recognition of Cultural

Competence in identifying and applying cultural parallels and

Similarities and | contrasts in communication.

Differences

Empathy (Perspective- | Capacity to place oneself in the position of an interlocutor from
Taking) another culture.

Conflict Resolution and
Tolerance

Ability to manage cultural conflicts while rejecting stereotypes
and prejudice.
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Verbal and Nonverbal | Proficiency in using diverse communicative tools to foster mutual
Communication Skills understanding.

Adaptive Communication | Skill in modifying speech and behavior based on intercultural
Strategies context and communication goals.

ICC in English and Legal Education. Given English’s status as the most widely spoken
language globally, it serves as an essential medium for intercultural communication. For learners to
fully benefit, English instruction must integrate both language and culture. This requires educators to
adopt inclusive teaching strategies that promote ICC, beginning with teacher education. As such, ICC
holds a central place in the field of English as a Foreign Language (EFL), preparing students to
navigate the complexities of global communication with sensitivity and skill.

The Common European Framework of Reference for Languages (Council of Europe, 2020)
states that the primary goal of language education is to foster learners’ personal growth and sense of
identity through an intercultural approach. Within this framework, educators play a vital role in
helping learners deepen their understanding not only of the language itself but also of the cultural
dimensions that accompany it, since acquiring a language inevitably involves engaging with its
cultural context (Higgins, 2024).

The process of educating and training law professionals in English communication skills and
ICC should occur during higher education [6]. However, research indicates a gap between the English
communication skills taught in law programs and those required in the workplace [8].

This gap suggests that university curricula often emphasize theoretical knowledge of legal
English rather than its practical, intercultural use. Many law graduates, therefore, enter professional
environments lacking the ability to negotiate, argue, and collaborate effectively in multilingual and
multicultural contexts. To address this issue, English for Specific Purposes (ESP) and Professional
Communicative Intercultural Competence (PCIC) approaches should be integrated into legal
education. These methods focus on authentic, practice-oriented learning, where students engage in
simulated legal interactions such as client interviews, arbitration sessions, or mock trials involving
speakers from different cultural backgrounds.

Moreover, collaboration between language instructors and legal experts can ensure that
classroom materials reflect the communicative realities of the legal profession. For instance,
incorporating case studies from international law firms, analyzing courtroom discourse, or examining
cross-border contracts can help learners develop not only linguistic accuracy but also pragmatic and
cultural awareness. In the context of Uzbekistan and Central Asia, where legal systems are undergoing
modernization and internationalization, this integration is particularly relevant. Equipping future
lawyers with English and intercultural communication competence enables them to participate
confidently in transnational legal processes, contribute to global projects, and represent their
institutions more effectively on the international stage [9] [10].

Intercultural competence also plays an increasing role in legal education in Uzbekistan.
Universities such as Tashkent State University of Law and Westminster International University in
Tashkent have begun integrating English for Specific Purposes (ESP) and Professional
Communicative Intercultural Competence (PCIC) courses into their curricula. Students are trained
not only to master legal terminology in English but also to interpret legal concepts through different
cultural frameworks. For example, mock trials conducted in English or bilingual formats allow
students to practice negotiation, mediation, and client consultation while recognizing cultural
differences in argumentation styles [11].

Moreover, with Uzbekistan’s growing participation in international legal and business
partnerships, intercultural communication has become essential for effective diplomacy and
economic collaboration. Professionals negotiating foreign contracts, participating in arbitration, or
working with organizations such as the Asian Development Bank (ADB) or UNDP must understand
not just legal English but the cultural expectations of their international counterparts.
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Misunderstanding concepts like “time,” “formality,” or “agreement” across cultures can lead to
delays, misinterpretations, or even failed partnerships.

Methodology. This study employed a qualitative research design to analyze how Intercultural
Communicative Competence (ICC) principles can be integrated into English and legal education in
Uzbekistan. The research combined document analysis, expert interviews, and classroom observation
to provide a comprehensive understanding of current practices and challenges.

First, a document analysis was conducted on national curriculum standards, syllabi, and
educational policy documents from institutions such as Tashkent State University of Law and
“Tashkent Institute of Irrigation and Agricultural Mechanization Engineers” National Research
University in Tashkent. These documents were reviewed to identify how intercultural communication
and English for Specific Purposes (ESP) are currently addressed in language and legal education.

Second, semi-structured interviews were carried out with twelve English and law instructors
from two universities. The interviews explored teachers’ perceptions of ICC, their pedagogical
approaches, and the cultural challenges faced by students in intercultural communication contexts.
Participants were selected through purposive sampling to ensure representation from both linguistic
and legal fields.

Third, classroom observations were conducted in eight English and ESP classes that
incorporated intercultural content or practice-based activities (e.g., mock trials, negotiations, client
consultations). Observations focused on teacher-student interaction, language use, and the extent to
which intercultural elements were integrated into instruction.

All qualitative data were coded and thematically analyzed following Deardorft’s (2015) model
of ICC, which emphasizes attitudes, knowledge, skills, and internal outcomes. Triangulation across
the two institutional data sources enhanced the reliability of the findings and provided a deeper
understanding of ICC development within Uzbek higher education contexts.

Results. The findings revealed a growing awareness of the importance of ICC among educators
and students, though its implementation remains uneven across institutions.

1. Integration of ICC in Curriculum: Analysis of curriculum documents showed that while
English for Specific Purposes (ESP) courses frequently mention cultural awareness, few explicitly
link language learning with intercultural competence. Most syllabi still prioritize grammar and
terminology over interactional and cultural aspects of communication. However, pilot programs at
Tashkent State University of Law has begun incorporating intercultural modules focused on legal
case studies, cross-border communication, and multilingual advocacy.

2. Teachers’ Perceptions: Interview data indicated that teachers recognize ICC as essential for
preparing students for international collaboration and global careers. Yet, many instructors expressed
a need for further professional development in intercultural pedagogy. Teachers reported difficulties
in accessing teaching materials that reflect Uzbek cultural realities while promoting global
perspectives. They emphasized the importance of co-teaching models—where language and subject-
matter experts collaborate—as a promising solution.

3. Classroom Practices and Student Response: Observations revealed that students actively
engage in ICC-oriented tasks such as mock trials and debates involving cross-cultural scenarios.
These activities encouraged students to reflect on their own cultural assumptions and adapt their
communication styles. However, limited exposure to authentic intercultural interactions (e.g., foreign
guest lecturers or international exchanges) constrained students’ ability to apply their skills in real-
life contexts.

4. Emerging Trends: Overall, results demonstrate a gradual shift toward integrating ICC into
English and legal education in Uzbekistan. Educators are increasingly aware that linguistic
competence alone is insufficient for effective global communication. The most successful programs
combined language instruction with reflective intercultural activities, collaborative projects, and
authentic legal simulations.

Intercultural Communicative Competence is essential for effective communication in
globalized education and law. Its development requires integrating language, culture, and self-
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awareness. In Uzbekistan and Central Asia, ICC provides a framework for balancing local cultural
heritage with global professional standards. By combining linguistic training with cultural sensitivity
and critical reflection, educators can prepare learners—especially law students—to communicate
with empathy, accuracy, and respect across diverse intercultural settings.
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TABJNJIN TABPUXI, BAIAEI BA OCTETUKHUU ACOTUP JAP MUKECH

BAJAXIIIOH

KYPBOHXOHOBA HYPUJbAIbOH MUPACAHOBHA
KaHIUIAT (PUIOJOTMYECKUX HayK, XOPOTCKHA TOCYIapCTBEHHBIN YHUBEPCUTET
nMmenu Moénmo Hasapioesa, Xopor, Tamkukucran

Annamamcusa: Jlap un makona « Tareaunu mavpuxi, baoei 6a scmemuKuu acomup oap Mukécu
BMKB» maspuou b6appaci kapop eupugpmaacm. bo ucmughooa az porsrwou marwkuxuu gancagi,
mavpuxi 6a a0abUEMUUUHOCT HABVLLOU 2YHO2YHU ycmyparbou oap mukécu BMKDE a3 murwammou
mavpuxi, badei éa dcmemuxi maroaun wyoaacm. TarKuxk HUWOH MeOurbad, Ku UH yCmyparo,
FAMYYH CapUaumaroou neubypou rwyHapmManoi, mexHuka 6a 60CUmMarou raémi, Ha Manwo 6a
UHKUWODU MABHABUEMU MAPOYM 3AMUHA 2Y30UMAAHO, OAIKU 0ap MAWAKKYIU /boMeau Kaoum
Haruwiy Myrumpo uspo Kapoaawo. /lap namuma, ycmypa ramiy Ka0amrwou ageaiuHu magdaxkkypu
UHCOHI Oap mawaxkkyiu ¢hapraune 8a adabuém Hakwiu Kamoupo me6osad. Mn mareaun umMKoH
MeOUrAaod, Ku /barbOHOUHUU Kaduma garwmuoa waead éa 60 oHmO pobumau mavHasi daprapop
2apoao, Ku ux 0ap omysuidu mavpuxu adabuém, gancagpa 6a mamadOdyHu UHCOHT Xelle MYFroUM ACHM.
Marxona bapou maokukromuyuénu corvarou adabuémuunoci, gaicagpa éa mavpux myguo 6yoa, b6a
Gdaremuiy amukmapu HaKuwu Yycmyparo 0ap /barbOHOUHUU UHCOH MYCOUOAm MeKyHao.

Kanuoeoxcarwo: ycmyparo KauroHi, yCmyparou 3cXamosiozi, yCmyparou momemucnii,
VCMypar0 KarbpamoHi, mareauiu mavpuxi, baoei, scmemuxi.

Annamayun: B oanunou cmamve paccmampueaemcs mema «AHAIU3  ucmopuyeckutl,
Xyoooicecmeenuvlll u scmemuyeckuti mugos ¢ macuimabe I'bAO». C ucnonvzosanuem memooos
uccned08anus urocopCKux, UCMOPULECKUX U TUMepamyposeduecKux pasiuinslie 6uobl Mugpos 6
macwmabe BMKE ananusupyiomes ¢ ucmopuyeckux, XyOOdCECMBEHHbIX U ICMemudecKux
acnekmos. Hccneoosanue nokasvlgaem, umo Omu  Mu@wvl, KAk UCMOYHUKU  PA3GUMUS
XY00HCECMBEHHO20, MEXHUYECKO20 U IHCUSHEHHbIX CPeOCm8, He MOIbKO 3AN0NCUIU OCHOBY OJif
Ppassumusi OyXx08HOCMU HAPOOQ, HO U CbI2PAIU BANHCHYIO POJIb 8 (hopMUposaHuu opesre2o oduecmaa.
B umoce, mugp kax nepsvie wacu uenoseuecko20 MublUIEHUs Ucpaem Kiuesylo pob 8
Gopmupoganuu  Kyiemypsl U Jaumepamypvl. IOmom anaiusz no38ojsem NOHAMb OPEBHION
MUPOBOZZPEHUECKYIO CUCMEMY U YCMAHOBUMb C Hell OYXO8HYIO CB53b, YMO 04eHb BANCHO 8 U3VUEHUU
ucmopuu aumepamypul, ¢urocopuu u uenoseueckou yusuruzayuu. Cmamvsi nonesHa O
uccredosamereli 8 0OaACMAX aumepamyposedenus, uiocouu u ucmopuu, cnocoocmsyem bosee
211Y60KOMY NOHUMAHUIO POJIU MUGDOE 8 MUPOBO33PEHUU UeN08eKa.

Knrwoueewie cnosa: xocmonozuueckue mMugwvl, 3cxamonocuieckue mMugvl, momemucmuiecKue
Mughul, cepouneckue Mugol, UCMOPUYECKUU AHATIU3, XYOOHCECMBEHHDIU, ICTNeMUYeCKUl AHATU3.

A3 Tabpuxu oMy3uIM Hacpu mudomur MapayMu banaxiion 6apmeosi, kU Hacpu GOIKIOpi
Jlap MH MUHTaKau KYBHUCTOH BaHy3 Bba30pH0 cojl kaldi ByJbya gomraact. Hacpu mudomi, ku HaBbu
HaxXyCTUHU Udoaau 6aerH 3Jb0I1 HHCOHPO Aap 6ap Merupas, aap acocu TaaccypoT Ba TaJbpHOamou
waéTi 6a ByJbyJ OMaja, Jap LIAKIM YCTypa, ajcoHa Ba pUBOSATHO MHTUKON €draact. Hacpu
mmdomun bagaxion a3z gaBpamou 00cToHi (a3 acpu V-VIII newr a3 Muiox) capyariMa METUpaj, oH
Ha TaHKO SIK HUILIOHAU OAMU (OJIKIIOP], OAJIKU JbY3bU JbYJOHONA3UPH TAbPUXU PapHaHTy UH XaJIKu
opuénacia mebomran. UyH aHbaHa Jap MH MUHTaKa HkaM KaJMMTapuH MAaKIM 360 6asei ycrypa 0a
BUCO0 padTa, aJbJOJJOHNU I'y3allTa TAACCypOTH HAXyCTUHH XyJPO TaBaCCyTH OH U(oJa HaMylaaHNI.
A3 MH py BaM acoTHp JbY3bH JbyIOHAIIIABAHIAN MEPOCH (hapHaHTUU XAJIKBOU MyXTalud act, Ku 6a
TabpUXU KaguMau Hap XajKy KumBap ajokamanja meOomaz. [lapmsu HCTUIOWU acoTHp Jap
bapmanrmbon Tapcupun MyxTanug mapxena oBapia urygaact. Macanas, gap “@apmwaHru 3a00HU
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TOJbUKI” yCTypa BbbaMuyH “Xypodot” Ba “adcona’” mapm Edraact[8, 86]. Hap “Jlyratu pyci—Tosbuki”
6a mapmymmon 1. “mud acorup, kucca, puBosT; 2. 66 MaBHOM Majb03i, aJbOMOOT, FapomoOOT,
MyBbJbU3a, pacoHa, jof” omanaact(7, 487]. u tap3u tadcup, marro gap GpapmaHrHOU Taxaccyci
waMm 0a Hazap mepacas. Jlap dhapmaHru manubuiIgan MyBbakKUKU 3poHT MyHH HCTUIIOBH yCTypa 0a
MabHUU ahcoHa, KUcca, cyXxaHu napenoH tageup édraact [1, 267]. ke a3 mymakkukonu pyc B. M.
[TuBoeB nap pobuta 6a Mackanau Ma3Kyp 0a MH MabHi YyHUH U3HOPH aHeIIa HamyaaacT: “Mud a3
KaJMMau I0HOHI THpU(Ta Iy/1a, MabHOKOH 3UENEPO, a3 KaOMIN KaJlmMa, MyHO3Upa, Kucca, Ty¢dTop,
adcona Ba macanpo ngap 6ap merupan’ [4,3].

@onknopimuoc P. PamMoHI ycTypapo Bokau IOHOHHU JIOTUHUU «HHCTOPI» Ty(PTaacT, Ki OH
aBBajaH 0a MabHOM IMypCHIAH, TOHHCTaH, Oapkapop HaMyJaH Ba MaiJ0 HaAMyJaHU JOHUII KOp
dapmyna memrya. babarap MadgmyMu HakT Kap/laHU Bap TyHA BOKea Yd HaKUKi Ba YU TaXaltoIupo
0a xyn rupudraact. Cumnac uH Boxa J1ap IaKiIu «BUCTOPi» 0a 3a00HKHOU aBpyIIol pok EdTa, MAbHUH
06aéHu BoKkeamoH 0a makuKkaT Ha3/AMK, BOKEamhOu TabpUXUpO aap Oap rupudTaact. Jlap HaTuIba, UH
UCTHIOH 0a UIIMU «Tabpux» Tadaui épraact, KU pelllan acliuy PUILTau TabpUX yCTypa acT. Boxkaun
«HCTOPHUSI»-H PYCI a3 laMUuH pera 6apoMamaact[5,135]. babman «ycTypa» a3 3a00HM 10HOH] Oa apaldi
ry3allTa, JbaMbd OH «acOTHp» HIyd. A3 3a00HU apabi 6a KUIIBaApHOU JUTApU MYCYIMOHI MHTHKOJ
€dpra, 6a MabHOM acoHA, KUCCA, CyXaHH IMAPEIIOH, HUKOSHO Jap Oopau 33aJ0H, HOIUCAHOU
(daBKkyTTabMi Ba raiipa omagaact. AkageMuk PamMoH301a A. MabmyMu «yctypay (Mud)-po YyHUH
mapmh Meaumal: «Ycrypa (Mud) — Haknmm gap 6opan Xymo€H € MaBJbyIUATH XyAOEHE acT, KU Jap
BOKEHSAT 0JIaMOH 0a OHE0 OOoBap Jomraanmy [6, 8].

Ycerypamoe, ki Jap GoIKIopu MapayMu bagaxiioH ByJby 1 JOpaH, BaM4yH JbY3bH MYHHIMHA
Mepocu (apmaHrul WH MapAyM MaBkeun xoc jgopaHa. OHBO Ha TaHKHO HMHBUKOCKYHAHAAH
JbalbOHOMHHUH WH MapIyMHU KYHUCTOH, OAJKH HUIIOHAWbAHAAN ap3HIIBON axJOKi Ba TadakKypH
WIbTUMOI HU3 MeOOIIaH I, Ku 00 MypypH 3aMOH Jap LIaKJIM HaB rycrapuil Edra, 1ap MUEHU MapIyM
MambOyOHAT Ba DB TUPOMH XOCEepO a0 Hamyaaan . Jlap uH paBaHz, ycTypamo 0a YHBOHH BOCHTaN
WHTUKOIIM aHbaHAKOM TabpuXi Ba MabHAaBi XW3MAaT MEKYHaHJ, KM OHIO Jap acoCH TaJKHUKOTH
donkiopi Ba MapIyMHUTOPI 0a TYpYHHBOU TYHOTYH TakcUMOaH 1 myqaans. bo HazapomTv uH nap
aponuétu Oaznei namaHakuu banaxiioH MuHTakae, ku 60 Mepocu 00ii Ba GpapmaHTu KaJuMuu XyJ
bapk MeKyHal, yCTypamoHu TYHOTYHMa3MyH MaBJbynania. MH yCTypamo a3 JbUmbaTH MakKil, Ma3MyH
Ba Bazuda 6a rypymH0oH 3epHH JbYI0 Kap/ia IIyJaaH/a: YCTypamou KOCMOTOHI (KallibOH1), YCTYpambou
aHTpOIIONOri (map 0opau MalOUIK MHCOH), YCTYpamou 3cxaToiori (map 6opau MO€HU JhambOH),
yCcTypamou oujl 02 MaBCHUMI-OU COJI, YCTYPamOHu KambpaMOHi, YCTYpamoHu pojbeb 0a KambpaMOHU
MaJIaHi Ba YCTYpamOH TOTEMHUCTI a3 JbyMJIal OHFb0 MEOOIITaH]I.

YcTypamou KaiilboHI Ba aHTPOMOJIOIT acocaH posbeb 0a odapuHUILM ojlaM Ba ofaM Oyna, nap
(bONKIOpH XaNKHOU TYHOTYHHU JyHE, a3 Jbymila qap MuéHu Mapaymu bagaxmon Hu3 pouseana. UH
TYpYEHBH yCTypamo 0a aHaeImamon kKaauMi Jap 6opan naijouiy oiamy ojiaM agokaMmanz Oyna, nap
OHI0 YHCYPHOM Ayallu3M a3 KaOWiu 3uAIuaTH HeKuBy Oasi 3uén O6a Hazap mepacana. Hamynan
OemTapuHU YyHHH yCTypamo «OdapuHuiuy onam» medoman, K1 Jap oH o(apHHUIIN JbalkOH a3
JbOHMOU Xy10 TaBcU(} Kapaa MemaBal. MH ycTypa 00 11aki Ba Ma3MyHHU MeLITapaal uMpy3 mbam Jap
6aiinu comn63a00HOH (Mapaymu banaxmon) ByJbyn nopaa. Jlap 3aMiUHaN UH T'yHa HAKITEHOU MU (OHI
MaTHHOU JIUTapH YCTYpamo Maauj OMaja, TO 3aMOHU MO pacuaaaH], Ki MabMyJITapuHAIIOH 0a
TYpYEH yCTypambou KOCMOTOHI (Aap 6opau maiouIiy JbamboH) Ba aHTPONoJori (1ap 6opan HHCOH
Ba JbOMeEa) TaaJTyK J10paji, HAMyHaHl OH YCTypau «yMpH HHCOH» acT. MH ycTypa 6a TaBpu pamsi ympu
WHCOHHPO 62 4Op 1aBpa TakcUM MEKYyHa]l Ba 00 nuctudoia a3 paM3mou BaliBOHOT (acT, car, MaiMyH)
MabHOHU HaETPO Mmapwkh Menuman. Jlap notumon odapunwmil, BakTe KU XyI0BaH] ogaMpo odapun,
YMpH ¥ TaH0 C1 coJl MyKappap mryaa oya. Onam a3 uH yMpH KYTOH HOPO3i 11y 1 Ba Ha3au XyA0BaH
padT Ba muKoAT KapA. XyaoBaHa 6a ¥ rydt: «MaH yMppo TakcuM KapjaaM Ba arap posi oori, 6a Ty
Jlamk COJI @3 YMPHU acll, JIak COJI a3 YMPHU car Ba Jlak COJ a3 yMpU MailMyH WiIoBa MEKyHaM. A3 OH
BaKT TO UMPY3 YMPHU UHCOH 0a 4op JlaBpau pam3i TaKCUM MellaBaj, TO Ci coyari yMpH UHCOHI Aap UH
JaBpa, WHCOH MHCJIHM OJaMHM BOKei 3WHAAri MeKyHaJ, MapBOM OsHJIA HAJ0paj Ba yMmpampo 00
MauIlaTy moJAMOHI Mery3apoHaa. H gaBpapo pam3u JbaBoHi, HEpPY Ba 03011 ap3&01 Kap1aH MyMKUH
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acT. A3 ¢i To ymiIconari yMpH acti, 1ap UH JjaBpa HHCOH MHUCITH aCll MEElbHAT MEKYHAJ, paHJb Mebapan
Ba 3MHJATMU Ba3HUHTAPPO a3 cap Mery3apoHas. MH naBpa pam3u MEHHAT, MACBYJHST Ba 3UHIATUN
UIBTUMOT 0a BUCOO MepaBajl. A3 UWII TO TAHJBOK COJIAari yMpH car, K1 0a Jam COJIM a3 yMPH car pocT
Meosi. MIHCOH MuciM car cepsbaHiboJl Ba 3WHTUETKOp MemaBad. MH naBpa Hamoau Oum a3 mapr,
06eMOpHI0 Ba HOAMHUILOU 3UHJATT 0a BUCOo0 MepaBaj. A3 MaHJbOH coiari 6010 yMpu MaliMyH, KU
Jlap WH JIaBpa HHCOH MaiiMyHBOP 00 amjii X0Ha 003110 IIYXi MEKyHaI, yMpamipo 60 xypcani 6a cap
Mebapan. SIpbHe OH paM3u Oo3ramT 0a Kyaaki, MyAJaTH MUPOHCONI Ba ambaMUATH OWJIapo aap Oap
Merupan. MH yctypa 0aéH MeKyHalJ, KM yMPHU MHCOH Ha TaHHO SK JaBpau MyailsiH, Oanku sk
TariMPOTH TICKXOJIOTT Ba HJBTUMOI acT, KM 00 HallBOHOT 0a Tapuku pam3i udoaa memanaj. Anbdarra,
OJIaMOH Jap Ty3amTa 0a YyHWH YCTypamO OOBap JOIMITaHJ, 3€pO YyHHH OOBapy 3IBTHUKO[
JbalOHOMHHMH OHE-OPO HHBUKOC MeKapAaH/. Arap a3 JbHbaTH aHTPOIIOJIOTT 02 MyHTaBOM UH yCTypa
Hazap aH03eM, UH ycTypa 0a rypymu ycrypamoun xankuu [llapku Muéna Ba Ocuén Mapkasi Ha3IuK
acT, KM J1ap OHI-0 BbalBOHOT paM3u cu(aTHOU HHCOHT 0a Hrcod MepaBas. lap dpapmanru MmapymMu
TOJbUK FhalBOHOT MHUCJIM aCTl paM31 KyBBaT Ba MEH-HAT, car paM3u Bado10pi Ba MaliMyH pam3u IIyx1
Ba 003i Oa TaBpHm Baceb McTH(OIa MemaBaHi. [lap 3aMOHM MyOCHp, YyHHH yCTypamO HaMuyH
MEeXaHU3MHU WIbTUMO1 Oappaci MerraBaH/l, Ku 0a 0JaMOH KYMak MEKyHaH/, TO 60 TarHupoTH 3uHAari
MyTOOMK 1maBaH. MacaiaHn, qap JboMean KaJauM, HH yCTypa 0a JbaBOHOH TabKUJl MEKap/l, KU mac a3
ci coyiari MachyJUT 3ué]] MelIaBaj Ba 0a MUPOHCOJIOH HaBaCMaHIUU KYIaKOHAPO TaBCHsI MEKap/,
TO aBbAMMSITH 3UHJIarMH MyTaHOCUOPO Kadys1 KyHaH/.

MaTHu aurapu HaxXyCTHUH YCTYpamOUW MabMYyJl YCTypamOH KOCMOTOHI (KalmoHI) 06a mHco0
padTa, apXeTUITHOU JBHPMIOM OCMOHUPO nap 6ap Merupani. OH Ha TaHKHO aHAENIal OOCTOHHH
MapayM acT, OaJKd UHBUKOCH JhbalbOHOMHUHU MapayM Aap Oopan TapTHOOTH TaOWi Ba MJBTUMOI Oa
BUCO0 MepaBal. YCTypamou KaliboHI 0a MaiiIonIy CUTopamo, MOk, 0pTo0 Ba ITUTap JEUCMELOU
OCMOHT MapOyTaHJ Ba Jlap OHK0 PaM3b0M aCTPOHOMUKI 3uén 6a Hazap Mepacann. ap bamaxiiow,
apXeTHUITH JbUPMEbOH acoTUpi BoOacTa Oa aHzema Ba MXJI0CY YbTUKOIN MapayM BYJbY[ nopaHl. UyH
JapKu CUCTEMau KalbOHI Neprom 0a Ha3apu WHCOHHOM HAaXyCTUH MYbJBH3aHOK MEHaMyn, 00
TY3allTH 3aMOH JbUPMEOM OCMOHI MaBpHAM TMAapacTHII Ba OMOJHM MapayM Kapop rupudTam.
Macanan, ycrypan «OdTo6 Ba MOBTOO» gap 60pau JbaHTu OaliHU MH Iy JbUPMH OCMOHI Hakll Kap/a
MemaBaa. MyBoduku Hakiau rysHmaaronn MatHu mmdomi Odrody MomTod OGapomapy Xomap
Oynaanz. thamsmu Mom 6apobapu wabmu Odrod Oynaact. Py3ze 60 mamaurap JbaHI MEKyHaHI.
Od106 TaMoMu HEPYAIPO JhaMb Kapzaa, 0a MomToO paBoHa MeKyHaa. A3 uH 3ap06a wammu MomTo0
Kyp MemaBaJl. MowmTOO rups Kapia, mhajbMHU Joupaanl Xypi Memanaia. [lap wap JaBpy 3aMOH
MapayMm HucOar 0a JBUPMEOM OCMOHI IBTHMOJ JIOINTA, Jap YCTypamO OHEOPO MapacTHII
MeHamyzAaH[. VIH apspry3opi gap aitHu 3aMOH HU3 ByJbyA 1opaia. MMpy3 nap maBpuau xycypu Odrod
¢ Mom MapayM JbaMmb OMaja, Joupasani MexkyHaua. M amanpo 6a OH XOTHp aHJbOM MEIUIbAH, KU
ryé kysBamwou 0ang Odrod € MomToOpo acup rupudra, a3 cagou Aoupa rype3oH MmemaBanj. [lap
TacaBBYpH acOTHpUU MapAymH bangaxmioH goupa acOodm acpopome3 Oyna, KyBBambOoW 0amupo
MepoHal. MHuynuH, noupa Hamoau Odro0, yop yHcypu Tabuar (00, oTam, 601, X0K) Ba 4op aciu
cos Mebomraa. Mymumanr oH acT, Ku jgoupa pam3u xyau OdrTobpo udona menamosn. Mu ryHa
aKuaau acoTHpi 1ap MUEHU IUTap XaJIKUATHO HU3 BYJbY[ 1opaa. SIke a3 pamM3mbou HacpoHi canud 0a
BUCO0 MepaBaj, KM OH Jap JOXWIW Joupa kapop rupudraact. Uynun canmubd pamsu xyaou Odrod
acT, KM OH XOCH OMCEp AMHIOU Jurapu 00cToHi HU3 Mebomas. Jlap uH jbo noupa pam3u Murpa Ba
canub paM3u 4op HykTaum acoci mebomasn, ku OdTod map gaBomMu K coil Tail MekyHan. Jly Hykra
kuému O¢T00 Ba Ay HyKTa OapobapiiaBuu JaBOMHOKHHM mady py3 medomnany [12]. lap TacaBBypoTH
aCOTHPHUM MapJIyM Ay KyBBau 0a HmaM 3] HEKy 0aJll ’bama BakT Jap mybopusza Oynaan. Bbamuynun
OdT106 1ap MykoOuu TOpUKi, capai YyH YHCYpH FapMHUIUbaH A Ba PYIIHOMIMbaH1a 6a MHCOH HEpY
Mebaximai. Jlap 3aMuHau MH aHACIIak0 PYIIHOT YyH HEPYH HEKi, NelIpaBuu Tap3u 3UCTY 3UHAArOHI
ap3€06i rapauga, TOpUKi Hamoau Oani, famy aHAyH MakoM Mmanao kapaa Oyna. A3 uH cabad, 4yH gap
JUTap XaIKUATHO 0apon Mapaymu bamgaximon Hu3 mabd € Topuki paM3u KyBBau 0ajii, HalkCy HaBMEAT
0a mrcod mepadrt. PaBmani Ooman, pam3u Heki, mupysi Oap Oani 6aén merapaua. MH TabKug
MEKyHaJl, KU YCTypamOoW KOCMOroHMH bamaxmioH Ha TaHmkO 0a (apmaHru Mamauii, Oanku Oa
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aHbaHAKbOU JbAalbOHMU pam3i maiiBactana. bo rysamTu 3aMOH ycTypamo 0a Iurap KaHpHOU
dbonkopi HU3 poms EdTa, Jap aCOCH TaIabOTH OH >KaHp 0aéH MerapIuIaH/I.

Mam3 MamOyOousT HucOatu pymHoi O@roOpo MaBpuau mNapacTHIl Kapop aAoda Oya.
MyBoduku mabaymotu doakaopmmaoc H. [lakapmamanoB gap rysamTa gap JIeHambou MOEHOOH
PYymon HoHpo Gapou “memMonnu Odrod” menyxrana [9,28]. Bbarro 6a odhTob casbaa Mexapaann
Ba OHPO MapcTull MeHamynaua. MH anpemapo cypyamwou nap donknopu mapaymu bagaxiion
BYJbYII0MITA 603 FaM TaKBUAT MeOaxIIIaH];

Xupuk maman uyn, (OdTod 6apoman),

Bo6o cadap ayn. (bobo cadap xapn).

Xy yuHM ap naran uya, (3aHampo a3z 6om nmaptodr),

Bawm cudrenen yaryan uya. (MympamosI TyJIIypoc 3aaHn).

YyHUH HaAMyJU CYpYIH0 Jlap JeHkambod T'yHOTYHH banaximoH ByJbyJ TOpaH[, KU TaBacCyTH
OHIb0 UXJIOCY 9BTUMOU MapAayM HucOatu OTobd 6acH urymaact:

Wp upakbon up upak, (Ohtod, oprodaksboH, opTobaK),

Ko-wuoit ueIBbI3 Hp upak. (Sx 60p 6apo oprodak)

Yok numem caneMm, (Hok 3aHamy 6aposim),

bun numem xameem. (ben 3anamy dyposim).

Wp upakbon up upak, (OdprodakspoH odhrodaK),

Ko rapmi pang up upax. (I'apmi 6unes oprodax) [10,30].

Wu cypyamo arap 06a Hazap CypyAmOH OJJUU KYIaKOHA HaMOSHJ HaM, Bajie OHEO JIOPOU
pam3y MasHUEOU 0a Xya Xoc Oyna, 6a Kampu acpmo peria JaBoHgaaHa. MIMpY3mo maM, BakTe K1
rycdanapo KypOoHi MeKyHaH[, OHpOo Oomon O0M 3a0m Kapjaa, a3 “maranx’” - 6ojou OoM Oa MOEH
MenaptosHi. Jap cypynu Maskyp HU3 “ap maraji unfoB” sibHE a3 0osou 60M napTopTaH UH MabHUU
KypOOHi KapAaHpo Jopaj, Ku Aap ry3amran 6aco nyp 6a xotupu apserysopi 6a Odprod MHCOHPO
KypOoHi Mekapmann. Cyparmuconu oToO TaBBACCYTH YCTYpamO a3 a3all JbOHTOmH XOC Kach
HaMyJa, laM4yH HHUILIOHAE a3 Tabpux OOKi MOH/IaacT.

Jap ry3amran 1yp HaXyCTHHCOHE-O TapIUIIH OJIaM, TarHup&onn nkimum, 6apodapiraBuu mady
p¥3 Ba mait gap naii omaganu Gpacimou COIPo KOMIIAH JapK HaMeKapaaH. A3 UH py 3UCTY 3UHJIATvH
Xyapo 0a MH HepYHOoU TabuaT MmaiBacT MeKapJaHa. DbTUMO] 02 UH HEPYHOH Tabuat 6a OH oBapaa
pacoH], KM HaXyCTHH aHJelamon Oanei gap 6opau rapauiu Tabuat 6a ByJbya omagaHn. MHcon
MyBOQUKH (pamMUIIKA XY a3 KaJoM MaBcuMe, KU Oampa MeOypid, OHpPO HaMyyH HEpyu Heki
MEIIyMOPHI. A3 UH JbUIAT Aap 4OP JaBpau TapAMIIN COJ 40P JbAIIHPO BoOacTa 0a ybTUKOAAIOH
0a ByJbya OBapiaaHi, KU OHE0 00 MypypH 3aMOH 0a JhaHOAHmOM MYBHUMMH MEpocH (apmaHTi
Tabau €dra, poduTan JballlHHOU MapIyMi 60 60BapHOM ACOTUPHH KaHUMPO ap Xy HUTOH JOIITa
ucronaana. MH JjpalH®b0, KU Jap acoCH bTUKOIM acoTUpi O6a rapauiiu (Gpacimou coJl Ba YHCYPHOU
Tabui (oTami, XOK, 00 Ba 001) Maiao mIyJaaHa, HA TaHKHO KHAaMYyH MapOCUMHU HJBTHMOI, OallKu
BaM4YyH BOCHTal HHUTOBJAOPHUM DPaM3HBOM acoTHpi Xu3mar MekyHaHia. OHmo npap Oapobapu
BUP3KYHAHIAal paM3iboM acoTupi OynaHamoH 603 6a KOpHOU ACHKOHI Ba OemOyau 3UHIari HU3
BoOacTaaH. A3 HMH JbUIbAT, Jap acocu OOBapy IBTUKOIM ACOTUPUU MapayMi, KU 0a rapauiind
(dacamou CoJl Ba YHCYPHOU Yamboprona (oTail, X0oK, 00 Ba 00/1) BoOacTa acT, JballlHE-OM MaBCUMI a3
kabwiu 3umMuctoH-Cana, 6amop - HaBpys, ToOuctoH - TuproH, tupamom - MEWProH maiiigo
mrygaas. Bbap sike a3 MH JpaIIHBO JJOPOU BHKArMK aCOTUPUH XOC Oyla, paM3HbOU aCOTHPO Aap Xy
HUTOH MEJIOpaH]l Ba UMPY3 HU3 Aap ucTudogau Baceb Kapop JopaH. JbaltHmkbou MaBCUMI Ha TAaHEO
MapocuMH apmwaHri, 6aiku BocuTan bU(3u MepocH (apmaHri Ba TAabMUHU BbaMmbacTari gap Jjbomea
Mebomana. A3 JbyMia, 1ap MOEHU YWIIau 3MMUCTOH JhatHu Cana nap Buinosty banaxiion Ba aurap
MUHTakamboH TOJBUKUCTOH Oapry3op MemiaBajl, KM paM3u OH oTall acT. VIH JpaliH, ku 0a 3THOJIOTUAN
acoTHpUH pamoi EPTaH a3 capauu 3UMHUCTOH Ba JhalIOW rapmi Bobacta Oyna, nap bagaxmon 60 HoMu
Xupnuuop €1 Memanaa. babnan, 60 omaa omanu O6amop JpamHu HaBpy3 Oapry3op memiaBa, Ku
paM3u OH XOK acT. HaBpy3, ku gap 21-ymu mapt JpaiiH rupudTa MeEmaBaji, Jap acOCH TaKBUMHU
Mapaymu opuéi 6a oro3m coilm HaB Ba 31HEW Tabuat Bobacta Oyna, 00 pamM3u XOK HaM4iyH acoCH
suHaari udoaa me€dan. Bobacta 6a 60BapmOM acoTUPI 1ap MH JhAIIH KOPHOHW KUIIOBap3i 0a pom
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MOHJa MEIIaBaH] Ba Jap 3aMUHau OoH Mapocumu JbydrbGapopon Hu3 map pobura 6a yHCYypHOU
acotupi 0a Jb0 oBapaa MmemaBan. Ilac a3 uH, Aap aBBaiu TOOWUCTOH JballHU THUProH Gapryszop
MeIaBaj], KU paM3u oH 00 acT. VH JpalliH, KM Jap MO HIOH KaiiJ Merapaaj, Bobacta 6a cepmbocuil
rapJu1aHy 3aMuH Ba 00 pacMy OMHE0 0a Jb0 oBap/a MeriaBaHl. Jlap aHemamhou aCOTUPUN MapayMi
00 mBaMuyH paM3H IOKI Ba mbaérdaxi TaBcu rapauna, TUproH kwaMuyH JballlHU BH(3 a3 odaTmon
Tabui (MacaiaH, XynIkcoii) Xu3Mar MekyHa . HUmosAT BakTH JbaMbOBApUHU HOCHIIN 3aMUH JhaIlTHU
aurapu 60cToHi 60 HOMH Mempron 6apry3op merapaan, Ku pam3u oH 601 act. MH JpamiH, ki 0a
(dacnu THpaMoB BoOacTaacT, 00 MapOCHUMH JbaMbOBAPUHU HOCHIIH 3aMHH acoc €draact. [Jap ymym,
BaMal UH paM3y O00BapmO0, KU Jap JhalllHKO BYJbYJ JAOpaHi, 0a KOpHOU JAeHmKoHI BoOacTa Oyxa,
MaKkcaJu OHIO OemOyIu 3UCTy 3WHAAri Ba TAbMUHU HaMObacTari 1ap jbomea mebomman. A3 uH py,
JbAllTHFOM MaBCHUMi Ha TaHKO MepocH (papmanri, 0aJku BOCHTaW HHUTOBIOPUM JbaHOHOMHHUU
acOTHPHUH MapAyMU opuéuacyl MeOoana, K1 Jap MIapOUTH MyOCHP HHU3 ambaMHSITH XYJIpO HUTOH
JOLITaaHN.

Hap Gapobapu uH, map ¢GoIKIOpH MapAyMHu bamaxIoH yCcTypamoW KampaMOHI HU3 BYJbYH
nopaHA. Jlap MH HaBbU yCTypamO KamkbpaMOHOHM MaJlaHi € Tabpuxi 6a MapyMH oAU MEHHATI a3
ATOH JbMH-AT KyMaK MepacoHAan . E sron yammapo 6a ByJby MEOBapAaH I, € OHEOPO a3 KyBBaH-0H
6ani Ba paBKyTTaOMU parmo MeKapAaH[, € MH KU 0a OHEO Tap3u AYPYCTH 3UCTY 3WHAArHpPO HHUIIOH
MenonanA. bo rysamTtu 3aMoH, 6abau JbOPI TapuIaHu IUHU UCIIOM, OHE-0 BUKATUHOU UCIOMUPO
rupuTaH] Ba HATTO HOMAIIOH HU3 MyBOGHUK Oa OH 3aMOH rysomra myna Oyna. ap ymym, uH
KambpPaMOHIBO 0a Tap3u OemOYyIH py3ropu MapayMH KYEBHCTOH HaKImu O0eaH103a J0IITa, TO HMPY3
HOMY XHU3MaTallOH BUPAM 3a00HM MapayM acT Ba 0a XOTHpPH apipry30pi HHCOATH OHO
3U€pPATrOBH0, OCTOHI0, YalIMamhO0, HATTO KYmhHbo Kapubd gap map Jema 0a HOMAIIOH T'y30IlTa
mrygaact. VIH HOMry3opi HUIIOHae a3 apJbry3opi HUCOATH MH MIaXCHATHO MeOoman. babnaH, map
yCTypamOu TOTEMHUCTI Oab3aH HUIIOHAKHOU ICXATONOTUKI HU3 AKJIa MEIIaBaH I, KU UH TYBOIbI a3 OH
MeIHball, Ki YyHWH HAMYAH YCTYPamO HhaHy3 a3 3aMOHHU XeJie KaJiuM Jap UH MHUHTaKau KYmHUCTOH
BYJbY I nomTtana. H ycTypamo, Ku 60 YHCYPHOU TOTEMU3MH KaAUMI OMEXTa ITy1aaH/, akcap BakT
00 TaCBUPH JbaHTHOU KalkbpaMOHIK0 00 HepYHou Tabui Ba paBKyTTabuUi (MacasaH, ayKIamo € IEBHO0)
nudoma memaBaH, Ki UH 0a aHbaHaKHOU MHU(OJIOTUN HBUHAYaBpYMNoi Ba Mapka3u Ocué madomar
nopaa. Hap ¢onknopu bagaxion posbeb 0a rypr Ba MabHUM OXMP3aMOH YyHHUH MaTH BYJbYJI JOpas.
I'ypr 60 uynone Bo Mexypas, ki pamau 6ucépe AomT. A3 4YYTIOH WITUMOC MEKYHa I, KU SIK rycaHapo
6a ¥ mumwan. Uynon merysan: «He, noma nameraBoHam. MH pama a3 oHM 00Oil acT, Mapo Jba3o
meaumamy. ['ypr 603 merysn: « Ty padra a3 6ol mypcuaa, 6ab AkTo rychanapo 6a Mat aewm». «Okb,
ry(t uynon, — Ty rypr 60uIi, Ku MaH 4u xeia pamau rychanapo 60 Ty MoHAa paBaMm?». «A3 HyThau
OXHMp3aMOH Oolllam, arap To OMaJiaHu Ty 06a UH rycgaHJoHAT JaCT pacoHaM», — KaBll MEAUBA Iypr
Ba (ykauipo 0001 JaCTOHAUI MOHJIA, MENIM paMa J1apo3 Mekamaa. YynoH aBan po3i HaMenaBa,
3epo rypr nap ¢gapmaHrd Xajuki pamM3u XU€Hat Ba XaTtap acT. Babnau rypr («a3 HyTdau oXxup3amMoH
Oomamy) sik kacame kaBi acT. «Hyrdan oxupzamon» pam3u Mapr Ba HOOYAIIABHH JbaOH acT, KU
Jap acoTupu OOCTOH 0a oxuppacuu Hama 4yu3 HiIopa MeKyHaa. Jlap TacaBBypOTH acOTUPUHU
TOTEMHUCTHH XAJKHOU TYHOTYH TYPT aKcap BaKT lbaMuyH TOTEM (paM3u rypyiu KaBMi € XOHaBO1ari)
6appaci Memasaz. Jlap uH Jb0, TYpr IO paM3H KyJIpaTu Tabuat € XyJo€HU Aappanaa Oomaj, Ku
00 omamMoH MyHocHOAaT nopana. Babaau rypr 6a TacaBBypoTH KaJuMa UIIopa MEKYHa, KU Jap OHEO
BapAalMKani 0a Jba3ou Jeuai (Mapr € mabHaT) Meopaa. VIH HUINOHIUBAHAAW JaBPambOou KaauMi
MeO0oI111a]1, KM 0JIaMOH 00 FhalilBOHIO lhaMUyH HHCOH MyHOcHOaT gomrtan. Yynon padra a3 comudu
MOJI pyxcaT THpUdT Ba ramra sk rycanau dpapdempo 0a rypr goa. UyH rypr on Oappapo xypra
TaMOM Kapj, 4yTioH mypcu: « Ty map Xxycycu oXup3aMoH un3e rydTi, KaHu TYH, OXUp3aMOH 4i MabHI
nopan?». I'ypr ry¢t: «bbamun macMongau rycdanam XypAaaruaMmpo AypycT MyIIObHIa KyHea, 6aba
Medammeny. [ac a3 xypaanu rycdanm, yymoH gap 00pan «OXUp3aMOH» MEITypcaa — UH CaBOJI paM3Hu
aMHK J0paJl, 3¢p0 YYIIOH MEX0Hal MAbHUU KacaMu Typrpo ¢ammas. ['ypr jbaBo0 HaMeubal, 0aaKu
0a macmoH1a (6okuMoHAau rycdan) UIopa MEKyHa [ Ba METysiji, KH OHpO MyIIOomkuaa KyHasd. ['ypr
BaMYyH «JOHaHa» O0apoMaj MeKyHald, Ku 0a 4yTmoH (oJamMu oJii) MAbHHH aMUKPO Meomy3ana. Mu
0a TacaBBYpOTH TOTEMHUCTHH XaJIKHO OapMerapaaj, K1 Jap OHBO HhalBOHI0 (TOTEME0) 0a 01aMOH
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JOHUII MeIuban. YYToH map py3 HBaMOH MACMOHIAPO TaMOIIO MEKap/ Ba MEAH, KU 6a Taapusb
KHPME0 MaiJ10 1Iy/1a, OHPO aBBaJI XypAa — Xyp/la TAMOM MEKYHaH]] Ba OkHOaT 6a XypAaHH SIKAUTap
cap MekyHaHa. [lap oxup SK KUpM HBamMau KUPMIOM AUrappo XypAa, TaHKO MeMoHaA. UyH qurap
YU3H XYpJaHi HaIOIIT, OH KUPM XyJIalIpo HU3 XypJa HOOyA MeKyHal. AHa, KOpH OXHP3aMOH HBaMUH
xen acT. UYnoH macMoHAapo wap py3 MyIIOBHIa MEKyHal Ba TUIAHU JaBpau TabuUpo MeOuHa,
KUPMBO (KUPMEOM XYpJ) a3 MacMOHAAa TMaia0 MelIaBaHJ, OHPO MeXypaHja, 0abll sIKIurappo
MexypaHi (MH paM3H JbaHT Ba 06an0axTi nap JbamoH act). [lap oxup, Sk KupMu kaBi O0Ki MEMOHa,
aMMO BakTe€ KM YM3M XYypJlaHi HaMeMOHaJ, Xyapo xypaa HoOya mexkyHax [11, 1990]. Un pam3u
HOOYIIIIaBUM KOMMJI aCT, BbaMa Yu3 a3 ibesb 0103 Meé0as Ba 6a mwesb OapMerapaan. lap matHu ¢ask
HazapW TOTEMHUCTHUH TYsHAa OapjbacTa MHBUKOC €Ta, TaCABBYPOTH XaJsKi 0a TaBpu Masb03i 003ryi
mynaact [2, 141-151; 3, 46-52].

HBbamun TaBp, ycTypamoW KaauM Ha TaHHKO MAJaHUATH OOCTOHHHM XaJIKHOPO paBIIIaH
MerapioHaHJ, Oalku mYBUATH Ta(akKyp Ba TacaBBYpOTH (apmaHrn HOTHAOUM OJaMOHHU
ry3amraepo omkop Meco3aHa. Haxycraboamon 0anei 6a MHCOH TabCUPH 3UEN METy3O0IUTaH[, a3
JbyMJIa Tapcy BamkbMpO Jyp MEKapAaH], MEHHATpo cadyK MEHaMyJlaHJ Ba HaXyCTHHCOHPO BOJOP
MECOXTaH]], KU ap3UIIM MaBJbYAUATH XyApPO TaBACCYTU 3JbOJUETU aBBAJIMHU XYJ HUTOH OpaHI.
Haxyctun akunamo nap Oopau maiouiy ojaMm, TaacCypoT ouj 0a HaXyCTUHCOH Ba MachajambOou
ajlokamaH]1 0a ap3u BHacTi KapAaHu aléBy HAOOTOT Jap ycTypawo udona édraana. MH ycrypamo
nac a3 oH 0a OWMHY aHBaHAKO, MAPOCHUMHIOM KaBMi, anaduérn mmdomi Ba AUTap TacaBBYPOT
ry3aliTaH]. Y CTypamo ap3ullld Tabpuxi, 6ajei Ba 3CTETUKHM XyApO Jap Hbama I'yHa J1aBpy 3aMOH
HUTO JOLITa OMaJaaHI.

Ap3uIy TabpUXUM MAaTHU yCTypamwou Jap bagaxiion Bysepynaomra, 1ap oH ap3€oi merapaan,
KA OHFb0 JBOJIIOTCUSM TahaKKypy MHCOHI Ba MAaJaHUATPO a3 3aMOHU OOCTOH TO MMpPY3 HHIIOH
MeAMBaHA. YCTYpamo HBaMUyH BYJbJbaTH TabpUXI XUAMAT MEKyHAaH[, KU Jap OHHBO HaXyCTHH
akuIamo Jap Oopau MaiiIoNIIH oJiaM, MaBJbYJUSATH UHCOH Ba Tabuat udoxa Epraana. U ycrypamo
a3 3aMOHU OOCTOH 0a MapoCHUMH0, aJabuE€T Ba caHbaT Iy3alliTa HUIIOH MEIU-aHI, KU 4i I'yHa
aHJeNIamon NOTHUIO0I Oapobapy TalIaKKynu JboMea Tariup édrann. A3 WH py, aCOTHP HaMYyH SK
MaHOau MyBHUM 6apou (pambMUILIN TAbPUXU MaJaHUSATH UHCOHI, a3 JbyMJla TAbCUPH OH Oa nemoypau
TEXHHMKA, lbyHap Ba MabHABUET, ap3ulIMaHj acT. ba failp a3 uH, ycTypamopo HaMuyyH I'yBOWU
Tabpuxu (papmaHrmon kagumi myappu¢i mMexkyHaa. OHBO Jap 3aMOHHM OOCTOH HaMYyH acocu
BYBUATH MWJUIATHO XU3MaT Kapaaana Ba 0a mHKAmodu Jromea Myconiat Hamynaan. tham3amon
YCTYpawmO Jap MUKECH KYBHCTOHM baJaxIiioH gap oMMHY aHbaHaHbO Ba MApOCHUMEOM KaBMi JbOU
rupudTaany, Ku UH 0a GpambMUILN TAbPUXU UIBTUMOI Ba MaJJaHUU UH MapyM MyCOHIaT MEKyHa.

Ap3UILIHN axJIOKUH YCTYypamOo Jap OH 30BHP Merapai, Ki OHBbOPO laMuyH BocuTau Oaprapad
KapJaH! HOJUCaBy BOKEamOU HaETi TaBCU( MEKyHaHI, KM MH 0a TalllaKKyJu ap3UIIbOM MHCOHI
MyCOHMJIaT MEKyHaJa. YcTypamo 06a ogaMoH €pi MepacoHaH/, TO ap3UIIXd MaBJbYIUATU XyIpO JapK
KyHaHJ Ba 0a MHKUIIO(U MabHaBUET MYyCOMJIaT HAMOSH[, KU UH 00 MEBEPHOU axJIOKi a3 kabuiu
MEHHAT Kap/aH, Jbacopat Ba kbU(3U BYBUAT ajlokaMaH acT. BbaMuyHuH ycTypamo 0a TalakkyIu
KOUJIalOM JbaMBUATI, a3 KaOWIM OWMHY aHbaHAKO, MyCOUIAT KapAaaHH, KU Jap OHHBO HICSHOU
ajionart, lam3ucTi 00 Tabuat Ba ap3uH BaéT udoaa memasan. Ycrypamou aap Mukécu banaxion
BYJbYJJIOIITA acOCH (apmaHu KaauMpO TALIKWI MEIUmaHll, KM 0apou HACIHOU UMPY3 HaMUyH
POBHAMOU ap3UIIHOM UHCOHI XUIMAT MEKyHaH .

Ap3HIIY 3CTEeTUKUH YCTYPamo 1ap Tap3u 6aéHu 3600 Ba TApKUOU OH 30BHUP METapaa, K OHPO
06a sk acapu Oanei Tabaun Meauman. MaTHM ycTypamo 0a MHKMIIO(GUM MabHAaBUET 3aMMHA
METYy30IITaHa, KW UH 0a TaBpW ACTETHKI 0a XOHaHHa Jia33aT Mmebaxman. ApP3UIM ICTECTUKUU
yCTypam0 HHUYYHHH Jlap OH ByBai10 Merap/al, Ku OHO 0a CaHbaTHOM OOCTOHI MIIOpa MEKYHAaH]T
Ba MH UMKOH MEHHaJ], TO OHEBOPO HaM4yH JbY3bH 3¢001H (hapHaHT TacaBBYp KyHaHN.

Ap3umm 6anei gap Tap3u 6a€H Ba TaCBUPU yCTypamO 30HUP Merapaaj, Ku oHpo 0a sik acapu
anabi Tabaun Menumas. bab3aH ycTypamo 00 kajgoMmu 6aeb HaKki MEIIaBH, KU OH 0a TaBpu Oajei
0a XOHaH/1a TAbCUP MEpacoHa. Ap3uIHU 0aZenn yCTypam0o HHUYYHHH J1ap BIXKAarud laMOCHH OHEbO
30BHp Merapaaj, ki 6a XOHaH/1a UMKOH MEJIUbaJl, OHEOPO HaMUyH MaxX3aHU JbOBHJIOHA TaCaBBYpP
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KyHax. bbamuH TaBp, ycTypa laMuyH Ka/laMBb01 aBBaJIMHU TaaKkKypu 0a1eru HHCOHT HaKIIX Kamuai
Jap Talakkyjau gapmaHr Ba anaduét me0o3an. OH UMKOHUAT MEIUHAll, KU JbalbOHOMHUU OOCTOHT
(bamMuIa M1aBajl, KM MH 1ap OMY3UIIN TabpUXU a1abuET, hapmaHr, MabHABHET Ba (asicadan map sK
XaJIKy KUIIBap XeJlie MymuM ap3E0i Merapaa.
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MOIIIhYP KYCII KOIIENYJIbI )KUHAFAH BATBIPJIBIK KBIPJIAPBIHBIH
KOPKEMJIK EPEKIHIEJIITT

MAMAEBA AUT'YJIb EPKEHOBHA
®utosiorus FeUIBIMAAPBIHBIH KaHauAaThl, llIsiMkenT yuusepcuteti, [lIsimkent, Kazakctan

BEKBEHOBA AKMAPAJI PBICKYJIBEKOBHA
Maructp, ara okpiTyms! LHIsiMkeHT yHuBepcuteTi, LlIpiMkenT, Kazakctan

PABUTI'A ' KOPAEBHA KYBEEBHA
Maructp, ara okbITybl lllbiMkeHT yHuBepcurteri, LlbimkenT, Kazakcran

Annomayuna. XX 2acvlp — xcaya mexwonro2usnap MeH aknapammap, esz2epicmep 3aMaHbl.
Kozamea srcana oii men mycinikmi, manvim MeH pyxaHusmmuyl He2iz0eyoe XAIbIKMblH ecme HCOK ecKi
3amManoapoan bacman JHcACasaH Acbll KA3bIHACLL — (oavKiopoviy opHul epekute. M.Keneeemiy
HCUHARAH PONLKIOPIBIK WbI2APMANAPLIH MALOAY MeH 3epmmey0e2i Hana Ko3Kapacmaposvl maioay
a0icmepi JHcannvl 2yMAHUMAPILIK EbLIIMObL 3epoeney yulin Kascem. OcviHbl 6acmul Hazapoa ycmarti
omuipwin,byn maxkanaoa M.Keneeg scunazan 6amuipavlk sHcolpaapvl mypansl co3 601a0bi.

Tyiuiin co3zoep: M.Konees, Kazax (horvKIopsl, mapuxu myJa2aniap, nod3usiiblk HCaupiap.

Kazak ¢onbkiiopsl — yITTBIH 0ap 1HKY-MapXKaHbIH HFaH acbUl Ka3blHACHL. Ka3ak yJITBIHBIH
0ap KYHIBUIBIFBI XaJBIKTHIH HIBIFApMaiapblHIa CaKTaafaH. FaceipiapaaH KeTKEH KOpKeM YITiHIH
TapuXxbl, TEKTIK HET131, )KaHPbl MEH KaJBINITACy KE3CHJEpl, €] OTKEHIMEH OalIaHbIChl, KOFAMMEH
KATBIHACHI, JKaHPIBIK, TYPJIK CHUIATTaphl MeH Oenriiepi T.0. KeNTereH MISHITyi KepeK TYCTaphl
3epTTeyLIIep TapanblHaH Aa, PONbKIOpFa KbI3bIFYIIBUIAPIAH J]a MOJI CYpaKTapAbl TYFbI3FaHbl aHBIK.
Ocbl TycTa XalbIKTHIK MIBIFApMaNaplblH YJITTBIH OH-TaHBIMBI MEH KaOUJeTiH, YIIKBIPIBIFBI MEH
TaJIaHTBIH TAHBITATHIH MYpa €KEHJIT1H, pyXaHH HOp, XYPTTHIH OYTIHT1 TOYeJCi3 KYHTE JKETKI3TCH
achUl apMaHJApPbIHBIH JKanFachl icmerrec KyHAbUIBIFBIH Momhyp Xycin KemeeB >xunraH
(dbonpKIOpABIK IIbIFapMaiapaan Tabameiz.Momhyp Xycin Kemeiynsl en apaceiHan «KamOap
6ateipy, «Ep Taprei», «Ep Caiibiny, «Ep Kekme», «Hopik yier [llopa 6ateip», «Enire 6ateip»
XKbIpbl. bi3 comapawiH imiHae «Emaire OaThIp»KbIpblHA FalIbIMIAP IIKIpJIEepiHE CYHEHE OTBIPHIIL,
Tangayiap skacaiiMbid. AnteiH Opra MEMJICKETiHIH oMipi, OenTiii KalpaTkep, aTaKThl KOJIOACIIbI
Enire xaibIH1aFbl OKMFaJIap apKbUIbI COJI KE3€HET1 TApPUXH OKUFaHbI J]a CypeTTeiini. ToKTaMbIc XaH,
Coremip, Kagsipbepai, Hyponin — Tapuxu Tysrranap. « En kamberd xxereH Exire» atanran Exire Anteia
Opnanbl OusereH Iakra el ilIiHJe THIHBIITHIK OpHaFaH, XaJblKKa 9/1JeTTI 3aMaH opHaTkaH. 1I.
VYonnxaHoB HyCKachl OOMBIHINA KbIpAAFsl ENireHin okeci — oyJue, ajl aHachl — Iepi KbI3bl. O3rere
Kyaiper kymriH ueci bada Tykri mamrel o313 Exirenin okeci 6oisln cyperteneni. EnireHin ne
xKapaiybl, nyHuere kemyi esreme. badba Omap oynenen TtapaiteiH baba Tyxti Hlamrer O313 ne
NEepiHiH KbI3bIHAH TyaJbl. ©31 Jie MepiHiH KbI3bIMEH KOCBUIa/Abl, OipaK OHBIH MIAPTTAPbIH OpBIHAAN
anmaiel. [lepinin kpi3e1 baba Tykri [lamter O3131eH TyFan 6anacekin Hinm qapusichIHbIH KarachlHa
tactan kereai. Con 6ana — Exire exen.O. J/[uBaeB HyYCKachlH/a 9Kecl aKKy OOJIBII YINIBIN KEJITeH YIII
KBI3IBIH KeHXKeCiHeH Tyaabl. LLlapTTel opbIHAali alMaFaH OKECiHE TOFBI3 aiilaH COH OaslaHBl TOFbI3
KOJJIBIH TOpaOblHAa KalJblpblll KeTeni.«Tapuxu okuramap MeH KaipaTkepiep icTepi SMUKANbIK
aHpI3/layFa allHaJFaH/a KaHIIAJIBIKTBI KYypaAell esrepicrepre TyceTiHiH TyciHyre «Emnire 6atbip»
KBIPbl aca KbI3FBUIBIKTHI JoWekTemeniep Oepeni. 3aMaHbl, OKUFalapiAblH OOJIFaH Xepiepi, TYI
TYJIFaNapbl KeNTereH xa3z0a mMoHOesepie (MCTOYHUKTEpHE) aHbIK cumarrainraH Expire, Tokrameic
JOyipiHE OpPBIH TENKEH TApTBHICTAp MEH KaWIIBUIBIKTAP XaJbIK KHSUIBIHIA ©31HIIE KOPBITHUIBII,
MYJIIe TAaHBIMAcTal MIIIIHTe aybICKAHBIH KOPTEHE epTeleri Fachlpiiapra TOH aHBI3-JHTIMeNepIiH
TYIIKI JAEpEKTEepiH 13A€yAIH KaHIIAIBIKTHl KUBIH OOJATHIHBIH aHFapy KubH emec [1,6.17]. «Enire
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6ateip» KbIpbIHBIH Momhyp-Kycin Keneliyyibl HyckachiHIa ©J€H MEH Kapa ce3 KaTap kenemdi. [2,
6.102-112].Exire 6atsip okurachl AnTeiH OpaamMeH OalmaHbICTBI OOFaHBIMEH, KbIPJIAFbl OKUFAHBI
TapuUXM JIepeK Jen anyra kenmeilni. DoJbKIOpIbIK IIbIFapMaZa KepKeMIIK Keiinkep OeiiHeciH
TUNITCHIIPETi, CIOXKETTI ©3repTIield KOoWMMaabl. baTeipiap >KbIpbIHIAFBl KOFaM MEH KOPKEMIIKTIH
cabaKTacCTBIFbl TYTAachll KeTeldi. byl perre Tapuxu TyTacTaHyIblH (OJIBKIOPMEH OailiaHBICTHI
exkeHairi oenrut. POIbKIOPABIH 631 /e JKaHPJBIK JKaFbIHAH TapUXW OKWFara OapbIHINA €pKIHIIK
OepeTiHi, COHABIKTAH J1a (PONBKIOp TapUXU OKUFAHBI COJI KAJIIbIH/IA KaiiTanamaiiasl. Kepkemenepain
MaKcaThl J1a TApUXU OKUFAHbI ©3TePTill, )KHUHAKTAI, TONTACTHIPHIIN, 63r¢ OKUFaJapMeH apaaacThIPbII
6epeni. EH GacTbIChI €1 apMaHbl MEH TijieTi aiTeiaabl. «Ce6edi TapuXu TYTaCTaHIBIPY AETeHIMI3IIH
031 op JIOYIpIiH OKUFAJIAPBIH, aJlaMIapbIH, OJap/IbIH KUMBLI-OPEKETTEPiH KEHIHT1 3aMaHFa OKEirl,
KeWiHri Joyip KaiipaTkepiepine Ttemy, tomray» [3,0.7-20].bysn XanmslK TapuXBIHBIH —Tajiai
Ke3eHJIepiHEeH OTKeH. Opi Oip FaHa Ka3aKThIH eMec, OipHeIIe TYPKl XaJIbIKTapbl TAPUXBIHBIH HET131
6ap XbpIp OOJYBIMEH Ji€é MaHBI3IBUIBIFBIHA JIa Ha3ap aynapbuiafbl. «Eaire» »KbIPbIHBIH KaHPIBIK,
TE€HE3WCTIK TYIFACKIH TaHY YIIIiH, OHBIH 0acKa XaJbIKTap apachlHa CaKTaJIFaH HYCKAJIapbIH Ja TYpJi
TapamnTaH CaJBICTBIPY 3€PTTEYIIIK ICTIH IHapThl OOJBIT TaObUIaABl. JKBIPIABIH  YITTHIK
BapUAHTTAPBIH TOJBIK €CETKe alifaH[a FaHa FBUIBIMU Tajjayjiap MEH TYXXbIPbIMAAp HEFYPIbIM
ceHimai Oonmak...» [3, 6.45]. «Enire ecimiHig Oykapa apachlHIa JaHKKA OeJeHyiHIH OynaH 1a
Kypzem cedenTepid ecTeH mbirapyra 6oamaiasr. O — ExqireHiy TyChIHIa HOFAHIIbI )KYPTHIHBIH 0achl
KYpaJjbll, BIABIparaH pyJapAblH OipJecTiK Tayblll, ©3[epiHiH TapUXU KYII, STHUKAIBIK KYPBUIBIM
eKkeHiH ce3yl, AnTeiH Oplaa XaHIapbIHBIH TYCBIHIA KOPreH 390ipieplieH KYThUTybl, ©3relepMeH
Tepe3eci TEeH Typa ajaTblH JKaYbIHTEPJIIK PyXbIHBIH KYIIet0i. TOKTaMbICTHI JKeHYiHIH 631 Enxirenin
aThIH acllaHfa KeTepreH. XaH JyJeTiHIH TaKKa OThIPYbl YHPEHIIIKTIHOpce 0oJica, KapaJaH HIBIFBIIM,
XaHHA aKbUI, KalpaThIH O3/BIPFaH aJaMHBIH ObUTaiiIa epieyiH «epKIIe KapalraHIbIKTaH» Oacka
JIOJIeMEH TYCIHAIPY MYMKIH emMecTei ce3inren» [4,0.279] - Aeyl acepiin XaubIKThIH KaKChIHBI €CKe
CaKTayJarbl Tarbl Oip KOPKEM OJICiHIH HOTHKeci alKepIHAanansl. 1987 xeiurel «Kazak omedueri»
cepusicbiMeH MIbIKKaH «bateipiap >kbipbiHBIH» 3-ToMBbIHIA «Ep Kekmie» xbipbiHa: «byi kapaces
aparnac 334 5x0J1 eJIeHHCH TYpaJbl. DTIOCTaH repi eprerire kakpiH. KiMHEH, KallaH yKa3bIl aJbIHFaHbI
Oenrici3. Anaiiza Oy mbIFapMaHbIH 0acKa HYCKaJlapbl OCBIHBIH Ma3MYHBIHAH TapaFaHbIH €CKe ajbll,
OatbIpiap KeIpbIHA KiOepinm oTeIpMBIY [5, 06.207], - aen TyciHik Oepexni. EHnernre 6aThIPIBIK KbIp
Jen amoc TypiH aHeikrayna ranbiM C. KackabGacoB TanmaymapblHBIH HaKTBUIBIFBI alllbUia TYCE.
Faneim C. KackabacoB «Enire 0atblp» XbIppl — Ka3akK, HOFail, TaTap, Kapakajmnak, Oamkypt
XallbIKTapblHa OPTAK TYBIHIBI PETiHIE A€ KYHIBI AT Oaranaiiibl. batbipabik
KBIPJBIH 0ACTBI €PEKIIIEIITT — €1 MEeH XaJIblK Maceleci. ElliH TepeH CYWeTiH epiiepiH icl — Kayabl
KeHy, eJTiHIH HaMBICHIH Kopray. Kazak amocTtapsl ga yiiKacka KypbUiaibl, OHIETIMN alTeiIaabl. byHmaii
7-8 OybIHJBI YIKACTBI FAJIBIM «XKBIP aFbIMbD» JIell aTailbl. JKbIp aFrbIMBIHBIH YHKAcCTapbl SMIOCTAFbI
KayTepIliIiK TYCTapAbl CypeTTeyre Kojainsl 6osca kepek. CoFbic, MaifKac, YpbICThI Kapa ©JeHMEH
Oepy KubIH. JJoMObIpara KOCHIIL, SKCIIEPECCUBTLIIKTI Oepy i€ «XKbIp aFbIMbD» YHKAChI KOJIAIbI O0IFaH
Jen TYCiHAipei.

[Toa3usnbIK xaHpiaap — (OIBKIOpIAAFkl KOPKEM 116 MOoJI TypJepiHiH Oipi. [loa3usibik
YKaHPJIAPIbIH 11I1H/IE STIOCTAPABIH OpHbI e3reie. OnapIbiH 6acThl TAKBIPHIOBI — €11 MEH Kep/l KOpFay.
KazakTeiH ipi 6aThIpisIK xbIpiiapbl «Kambap 0ateip» MeH «Ep Taprein» xbipiapbiHaa 0aThIpIbIH
6acThl MaKcaTbl — €3 pybIH, TalIAcklH, JKepiH Kopray. Emni Gmieren Ouneyinep OeitHeci kepiHe
oepmeiini. Fampiv Oy ke3eH o1 MeMIIeKeT OOJIBIIT KaJIbITITacliaFaH MIaKThl, 9pOip Taima, spoip pyabiH
©3 MYJJeci YIIIH KYpecKeH IarbIHbIH KepiHicTepi naeini. Con cebenten e Oyl O6aTeipiap Keke
KYpEIl, KaIFbI3 KayFa aTTaHaibl. AJl KEWIHIT OCKEPMEH aTTaHbIN, €] OOJIBIN >KayIbl JKeHYy —
MeMJIEKET OOJIBIN KYpbUIFaH Ke3€HHIH cypeTTepl  XaJblK apMaHbl, €] TUIeTi 9p Ke3Jepi 3MOCThIH
IIBIFapMaHbIH HACSIChIHIA KepiHic Oepemi. KazakThIH KIaCCHKAJBIK AMOCTAphIHAA PY-TaWIaIbIK
CapbIH JKAJIBIXAIBIKTBHIK CapbIHFa aifHana el CIOKET XKeKe Py KeHICTITTHEeH JKaIlbl XaJbIK TUIETIMEeH
x)anracelll Keteni. COHABIKTaH Ja 3M0CTa KEKE €JIJIIH €MEC, JKaJIIbl XaJIBIKTBIH apMaHbI, TiJIeTi,
MY/JIeCi anFa mbIFaabl. by apKbuIbl enfig epKingiri, 6ipeyre kipintap 6oiamay uaescsl Typasl. Coi
ujes Ka3ak XaJKblH KaHIlIaMa Facbipiap Ooiibl cakTar, yiT OOJIBIN KajdyblHa BIKMAJd €TKEHI aHBIK.
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BateIpibIK KbIpaapaa Tapux i31 6ap. bipak oHbI Tapuxu oKura Jen Kaobuiiayra keamenai. Tapuxu
OKWFa TYIBIPFAaHBIMEH, KEWIHT1 Ke3eHJAepHeri Kusul, KOpKeMJey, TapuXTaH allbIcTaTa TYCKEH.
batbipiap >KbIpBIHBIH ©3re/IeH KOPKEMIIKTI KOTepe TYCETIH TYChl — epTeri, MU(OIOTUsIIBIK CIOKET,
capeiHapabiH 0omybl. C. KackabacoB 0aThIpIIbIK KBIPBIHBIH KOPKEMIIK, TAPUXH MaHbI3BIMEH Oipre
OHBIH TOpOMeIiK MOHIHE /e Ha3ap aynapazbl. JKbIpIbIH €iH CYWreH OaThlp yJIJapbl MEH aKbUIIbI
KBI3JIAPBIHBIH OHETEJ ICTEepl, epIiKTepl MEH KacHUETTepl MIHE3Aepl YpIakka YTl KOJybIMEH e
KYH/IBI EKeHIIT1H aiiTazsl [6].

(98]
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TRADITIONAL METHODS OF TEACHING FOREIGN LANGUAGES
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Abstract. The globalization of education and the emergence of digital technologies have
brought about profound changes in the teaching and learning of foreign languages. Traditional
methods, long dominated by teacher-centered instruction and grammar-based approaches, are now
challenged by the emergence of multimodal resources that engage learners through visual, auditory,
textual, and interactive elements. This paper presents a comprehensive comparative analysis of the
use of multimodal resources and traditional teaching methods in foreign language education.
Drawing on theoretical perspectives and empirical studies, it explores how these two approaches
differ in terms of pedagogical philosophy, learner engagement, language outcomes, and classroom
implementation. The study argues that while traditional methods maintain their value in fostering
grammatical accuracy and linguistic discipline, multimodal approaches significantly enhance
communicative competence, learner autonomy, and motivation. The paper concludes that integrating
both approaches into a balanced, context-sensitive model is essential for effective 2I1st-century
language education.

Keywords: multimodal learning, traditional methods, foreign language education, digital
pedagogy, communicative competence, learner engagement, hybrid teaching.

1. Introduction

Foreign language education has always been a dynamic field, reflecting social, technological,
and cultural transformations. Over the past two decades, the rise of digital technologies has
revolutionized how languages are taught and learned. Traditional methods, which emphasize
grammar rules, memorization, and teacher-led instruction, are increasingly being questioned for their
inability to meet the communicative and interactive demands of contemporary learners. In contrast,
multimodal approaches—integrating audio, video, images, gestures, and digital tools—create
opportunities for learners to engage with language in authentic, interactive, and context-rich ways.

Multimodal learning draws on the understanding that communication is not limited to verbal or
written language. Instead, meaning is constructed through multiple modes, including visual, auditory,
spatial, and gestural representations. As Kress and van Leeuwen (2001) argue, the modern learner
interacts with information through multiple channels simultaneously; therefore, effective teaching
must reflect this complexity. In the context of language education, this means that teachers can no
longer rely solely on textbooks, grammar exercises, or translation drills. Instead, they must create
learning environments that reflect the multimodal nature of real communication—through videos,
social media, virtual interactions, and collaborative digital tools. This study aims to analyze and
compare multimodal and traditional teaching approaches in foreign language education. It seeks to
identify the strengths and weaknesses of each, evaluate their impact on language acquisition, and
provide practical recommendations for educators seeking to balance both methods in the classroom.
The paper’s central argument is that neither method should exist in isolation; rather, effective
language education requires a hybrid pedagogical model that integrates the structural rigor of
traditional instruction with the creativity and interactivity of multimodal learning.

2. Literature Review

2.1 Traditional Methods of Foreign Language Teaching
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Traditional teaching methods have deep historical roots in linguistics and pedagogy. The most
well-known are the Grammar-Translation Method (GTM), the Direct Method, and the Audio-Lingual
Method. Each of these emerged in response to the educational needs of its time.

The Grammar-Translation Method, which dominated European education for centuries, focuses
on reading and writing, emphasizing grammatical accuracy, vocabulary memorization, and
translation of literary texts. According to Richards and Rodgers (2001), its primary goal was to
cultivate intellectual discipline rather than communicative competence. While effective for
developing reading comprehension and structural understanding, GTM has been criticized for
neglecting oral communication and real-life interaction. The Audio-Lingual Method (ALM),
influenced by behaviorist psychology, emerged in the mid-20th century. It relies on pattern drills,
repetition, and habit formation. Learners are expected to internalize structures through mimicry and
practice. Although ALM improved pronunciation and listening skills, it still lacked emphasis on
meaningful communication and creativity. The Direct Method, on the other hand, was an attempt to
move beyond translation and focus on oral communication. It emphasized vocabulary in context,
question—answer exercises, and avoidance of the mother tongue. However, despite its communicative
goals, it required skilled native-level teachers and often failed to address learners’ grammatical
accuracy. In summary, traditional methods are characterized by their structured, teacher-centered
nature. Their main advantages include systematic grammar instruction, clear objectives, and
predictable learning outcomes. However, they often fail to engage students emotionally or
cognitively, leading to lower motivation and limited real-world applicability.

2.2 Emergence of Multimodal Approaches

Multimodal pedagogy, grounded in social semiotics and digital communication theory, views
learning as a process of meaning-making across multiple modes. According to Kress (2010), modern
communication is inherently multimodal-—combining written text, visuals, sound, movement, and
digital interactivity. In the language classroom, multimodality manifests through videos, podcasts,
online platforms, visual storytelling, and collaborative projects. Research by Jewitt (2013) shows that
multimodal approaches align with constructivist learning theory, emphasizing learner autonomy,
experiential learning, and knowledge co-construction. Learners become active participants who
negotiate meaning through multimodal resources rather than passive recipients of teacher-delivered
content. Dooly and O’Dowd (2018) demonstrate that virtual exchanges, where students interact
online with peers from different linguistic backgrounds, foster not only linguistic competence but
also intercultural awareness. Nguyen (2022) found that students exposed to audiovisual materials—
such as YouTube lessons, TED Talks, or movie clips—develop better listening and speaking skills
compared to those taught through textbooks alone. These learners also show greater enthusiasm for
self-directed learning, using mobile apps, digital games, and online quizzes to reinforce classroom
lessons.

2.3 Comparing Pedagogical Frameworks

The primary distinction between traditional and multimodal methods lies in their
epistemological orientation—that is, their assumptions about how knowledge is acquired. Traditional
methods follow a transmission model, where knowledge flows from teacher to student. The teacher
is the authority, the curriculum is fixed, and assessment is summative. In contrast, multimodal
pedagogy follows a constructivist model, where knowledge is co-created through interaction,
collaboration, and exploration. The teacher acts as a facilitator, guiding learners in interpreting and
producing meaning through diverse modes. Furthermore, multimodal approaches align with the
Universal Design for Learning (UDL) framework, which advocates providing multiple means of
engagement and representation to accommodate diverse learning styles. Visual learners benefit from
infographics and videos; auditory learners thrive through podcasts and dialogues; kinesthetic learners
engage through role plays and simulations.

3. Methodology

This study employs a comparative qualitative research design to analyze the use of multimodal
and traditional methods in foreign language teaching. Data were gathered from a combination of
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academic sources, classroom observations, and teacher interviews. The aim was to identify patterns,
advantages, and limitations associated with each approach.

3.1 Participants and Context

The research involved 60 students and 12 teachers from three higher education institutions in
Kazakhstan. Participants represented intermediate to upper-intermediate English proficiency levels.
The institutions varied in their technological resources: one relied primarily on traditional textbook-
based instruction, while the others incorporated multimedia resources and online platforms such as
Google Classroom, YouTube, and Quizlet.

3.2 Instruments

The data collection tools included:

e Semi-structured interviews with teachers about their teaching philosophy, classroom
practices, and perceptions of multimodal and traditional methods.

o Classroom observations, focusing on teacher-student interaction, materials used, and learner
engagement.

« Student questionnaires assessing motivation, participation, and perceived effectiveness of the
learning approach.

3.3 Data Analysis

Data were analyzed through thematic content analysis. Responses and observations were coded
into thematic categories such as “learner engagement,” “language skills development,” “motivation,”
and “assessment.” Quantitative data from questionnaires were converted into descriptive statistics to
illustrate general trends. Qualitative data were triangulated with existing research literature to ensure
validity and reliability.

4. Results

The comparative analysis of classroom practices and interview data revealed significant
differences between multimodal and traditional approaches. Students in multimodal classrooms
reported higher levels of engagement, motivation, and satisfaction. They actively participated in
interactive activities such as video discussions, online quizzes, and group digital projects. These
students demonstrated improved listening comprehension, speaking fluency, and contextual
vocabulary usage compared to peers in traditional classrooms. Quantitative data from questionnaires
showed that 87% of students using multimodal resources felt more confident communicating in
English, while only 54% of students in traditional classrooms reported the same. Observational data
indicated that multimodal classrooms provided more opportunities for collaborative learning and peer
interaction, enhancing both cognitive and socio-emotional engagement.Conversely, traditional
classrooms excelled in grammatical accuracy, writing structure, and test performance. Students
demonstrated strong ability in reading comprehension and formal writing tasks but exhibited lower
confidence in oral communication. Teachers highlighted that traditional methods remained essential
for reinforcing foundational grammar knowledge, particularly for exam preparation.

5. Discussion

The findings of this study support the notion that multimodal approaches are particularly
effective in fostering communicative competence and learner autonomy. By integrating multiple
modes of input—visual, auditory, textual, and interactive—students engage with language in
authentic contexts. This aligns with Kress and van Leeuwen’s (2001) theory of multimodal meaning-
making, which emphasizes the importance of multiple channels in learning.Moreover, multimodal
resources cater to diverse learning styles, increasing accessibility and inclusivity. Visual learners
benefit from infographics and videos; auditory learners thrive on podcasts and recorded dialogues;
kinesthetic learners engage through role-plays and simulations. This differentiation fosters higher
learner motivation and self-directed study, key components in 21st-century language education.
However, multimodal approaches also require significant resources, teacher training, and careful
lesson planning. In contexts with limited technological access, reliance on digital tools may
exacerbate inequalities. Additionally, overemphasis on multimodal input without structured
grammatical instruction may lead to gaps in linguistic accuracy. Therefore, an integrated pedagogical
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model that combines multimodal strategies with traditional grammar-based instruction appears most
effective. Such a hybrid approach provides both the structural rigor necessary for accuracy and the
interactive, communicative experience required for fluency. Teachers serve as facilitators who guide
learners in both structured and interactive tasks, bridging the strengths of both methods.

6. Pedagogical Implications

The study suggests several practical recommendations for educators:

1. Integrate multimodal resources alongside traditional instruction: Use videos, podcasts, and
digital platforms to supplement grammar and vocabulary lessons.

2. Encourage learner autonomy: Assign self-paced digital tasks that allow students to explore
language in meaningful contexts.

3. Provide differentiated instruction: Use multimodal resources to accommodate diverse
learning styles and proficiency levels.

4. Invest in teacher training: Equip instructors with the skills to select, implement, and evaluate
multimodal materials effectively.

5. Monitor balance between accuracy and fluency: Ensure that communicative activities are
paired with explicit grammar instruction.

Implementing these strategies can create a balanced, learner-centered environment that
promotes both linguistic precision and communicative competence.

7. Conclusion

This comparative study demonstrates that both multimodal resources and traditional methods
hold essential roles in foreign language education. Traditional methods provide structured grammar
instruction and reinforce linguistic accuracy, while multimodal approaches enhance engagement,
communicative competence, and learner autonomy. The integration of both methods into a hybrid
pedagogical model is recommended to maximize learning outcomes. Future research should
investigate long-term effects of multimodal instruction on language retention, intercultural
competence, and learner motivation. Moreover, longitudinal studies across diverse educational
contexts would further clarify how technological access and teacher expertise influence the
effectiveness of multimodal resources. In conclusion, the evolving landscape of foreign language
education requires educators to embrace both traditional and innovative approaches, ensuring that
students are well-equipped with the linguistic and digital competencies needed for global
communication.
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HAYYHASA JEATEJIBHOCTDb PAMU3A ACKEPA: HAYYHBIE ITPOBJIEMBI,
KPATKUE KOMEHTAPUHU

PAMWJIb AJIMEB
TJIaBHBIN Hay4HbIN coTpyaHuk MHcTutyTa Qonskiaopa HAHA
JlokTop pumionorn4eckux Hayk, npogeccop

Pe3ztome. Teopuecmseo Pamusza Ackepa npedcmasinsiem cobou
ocobulil sman 8 azepbaviddcanckom goavkiope. byoyuu yuénwvim, on
NOCBAMUNL  CB0I0  JHCU3Hb  HAYYHOMY  MEOpYecmay, Nnepesooam,
KépoznygedeHulo U Kopkyoogeoenuio. Illepesedss Ha Haui A3bIK
«Trwpxckyro mugonoeuroy baxaroouna Oeens, oH noousan uzyueHue
MIOPKCKOU MUPONIO2UU HA HAYYHBLU YposeHb. [[na cpagHumenbHo2o
usyuenus azepoaiiocanckozo «Képoeny» ¢ mypkmenckum «lépoeny»
OH nepesén Ha azepoatioHCancKull 3vlKk mpexmomHulil snoc «I époauy».

B aszepbaiioscanckom gonvkiope on ocmanemcs 8 namsamu Kax
: yuénuiti, usyuarowuti Kopkym u Képoeny. On uzyuan Kopkym u Képoeny
KaxK 3n0c06e() Kax Mucpwzozuqecxuu U UCMOPUKO-TUMEPAMYPHBIU NPOYecc, U 8 CE0UX HAYUHLIX
mpyoax 8blOBUHYT 8ANCHbIE HaAYUHble udeu o anocax «Knuea /leoa Kopxyoay u «Képoenyy.

OH noouépkusa poib NUYecKoU MblCIU KAK OCHOBbI U3YYEHUS MUDOLO2UL U NOMEHYUAIbHbLE
B03MONCHOCIU C8513ell MeAHcOy Mugom u snocom. On paboman Kax y4éHblii-eparicOaHuH, NPoOOaICaAs
usyyeHue azepoaudNCaHCKo20 U MYPKMEHCKO20 (onbKIopa, u cnocobcmeosan 3momy npoyeccy
ceoumu nepegooamu. E2o 3acnyau 6 obnacmu oabKiopa MOXCHO OYeHUmb o 08YM HANPAGICHUAM.
Pamuz Ackep kak yuémwiii-eopeyoucm, Pamuz Ackep kax yuénulii-xépoenysed. Kax yuénwiii-
2opayoucm, OH Npoeén cpasuumenvhoe ucciedosanue «Knuea [Jeda Kopxyoay» u, xax yuéwwiii-
Kopoenyseo, snocos «Képoeny» u «l époenyy.

Kniouesvte cnosa: Pamusz Ackep, képoenyucm, 2opeyoucm, snoc, «Kunuea /Jeda Kopkyoay,
Képoeny, I'époeny

RAMIZ ASKER'S EPIC STUDIES ACTIVITY: SCIENTIFIC PROBLEMS, BRIEF
COMMENTS

Summary. Ramiz Asker's creativity constitutes a special stage in Azerbaijani folklore. As a
scientist, he dedicated his life to scientific creativity, translation, koroghlu studies, and gorgud
studies. By translating Bahaeddin Ogel's "Turkish mythology" into our language, he raised the study
of Turkic mythology to a scientific level. In order to comparatively study the Azerbaijani "Koroghlu"
with the Turkmen "Goroghlu", he translated the three-volume "Goroghlu" epic into Azerbaijani.

He will be remembered as a scholar of Gorgud and Koroghlu in Azerbaijani folklore. He
studied Gorgud and Koroghlu studies as an epic scholar, as a mythological and historical literary
process, and in his scientific work he put forward important scientific ideas about the epics "The
Book of Dede Gorgud" and "Koroghlu".

He emphasized the role of epic thought as a basis in the study of mythology, and the potential
possibilities of connections between myth and epic. He worked as a citizen scientist in the
continuation of Azerbaijani and Turkmen folklore connections, and helped this process with the works
he translated. His services in the field of folklore can be evaluated in 2 directions: Ramiz Asker as a
scholar of Gorgud; Ramiz Asker as a scholar of Koroghlu studies. As a scholar of Gorgud, he
conducted a comparative study of the "The Book of Dede Gorgud" and, as a scholar of Koroghlu, of
the epics "Koroghlu" and "Goroghlu".

Keywords: Ramiz Asker, Koroghlu scholar, Gorgud scholar, epic, the Book of Dede Gorgud,
Koroghlu, Goroghlu
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BBenenue

Typeukuii 310c UMeeT APEBHIO UCTOPUIO. B ero mcropum ocoboe MeCTO 3aHUMAIOT TaKHe
repouveckue 3mockl, kak «Ann Op Tonray, «Ory3sHame», «IpreHekon», «Ory3 Karan», «Cepbiii
Bounk», «bertuey, «Ilepee3ny, «ly», «Xyn», «Adpacusd», «Kapa Menuk». Pogubivu 1u1s Hac 3tu
AIIOCHI AT CBOOOI0II00NE TIOPKCKOTO ayXa, HEMOKOJIeOUMas JTI000Bb K POJUHE U PEIIMMOCTD
60poThes ¢ nHO3eMuaMu. Hanbonee N3BECTHBIMH M3 T€POMUECKUX 3MOCOB sBIsitoTcst «Képormy» n
«Knwura Jlena Koprym.

Hpesuue snocel «Képormy» u «Kuura Jlena Kopryna» 3aHumaroT ocoboe MECTO B UCTOPUHU
SMUYECKON MBICIIH.

Hcropus s3nuyeckoii Mbicau. Vcropust azepOailykKaHCKONW 3MUYECKON MBICIH BOCXOIUT K
MU(pUYECKOMY Tepuoay. ODNHUYecKass MBICIb — apXauyHbli TN MbIIUieHUs. OHa OXBaThIBAET
MU(PHUYECKOE MHUPOBO33PEHUE TEPBOOBITHOTO YENOBEKa, chepy MAesITETbHOCTH €ro CO3HaHMA,
repoudeckre coObITUS MHUGUYECKOr0 MEepHoAa MW B3aWMOOTHOIIEHUS MPUPOABI M OOIIEeCTBa B
BOOOpaXCHWH TOTO BpEeMEHH. B 3Toil ¢opme MBIIUIEHUS pPa3BUTHE JPEBHETO «IIMHYECKOTO
TBOPYECTBA» HUJET OT CIOKHOI'O MBIIUICHUS K MPOCTOMY. JI[peBHMI YeIOBEK CHayajga MOCTUTaeT
KOCMOC BO BCEH €ro CJIO0XHOCTH, 3aTEM HAUMHAET €ro YIpouaTbh, HW300pa)kaThb M IbITAETCS
00BEAMHUTDH TPOAYKTHI BOOOPAKa€MOT0 MBIIUICHUS. DTOT MPOIECC TAKIKE COMPOBOKAAECTCS CBA3BIO
¢ mpupomoi. Ilocnme ¢parmenranmu MUpUIECKOTO (IMUUYECKOTO0) MBINUICHUAS MH(PUIESCKOe
TBOPYECTBO BO3HUKAET B KOHKPETHBIX COJIEPKAHUSAX, SIMUUYECKOE MBIIIJIEHUE YCTYNAET MECTO TAKUM
rpymmnam, Kak MUQsI o ipupoe, Mudbl o odmiectse 1 Mu(pbI 0 ToTemax. Takum oOpa3om, pa3BUTHE
SMUYECKOW MBICIH M OOBEAMHEHHE JIMPUKO-TIOATHYECKUX TEePOMYECKHX IOBECTEH, KOTOpbIE
BITOCJICZICTBUU O(OPMIIINCH B OTHACJIBHBIA JKaHp, NMPHUBEIU K (OPMUPOBAHHIO TIEPBOTO KAHPA.
[Ipouecc popmupoBaHUS COBPEMEHHBIX T€PONYECKUX ITTOCOB MPOUCXOANT B PE3YIHTATE YIPOILCHHUS
Mudo/smuaeckoro Teopuectsa. M. X. Taxmacu0 mumier, 4To CymIECTBYIOT SMOCHI, OCHOBaHHBIC Ha
JIPEBHUX JIETEHJIaX U CKa3Kax, M Ja)Ke MCIOJIb3YIOUINE W3BECTHBIE MEXIYHApPOJHBIE CKa30UYHBIE
CIOXKETBI, a TAK)K€ AMOCH,HE OCHOBAHHBIE Ha MCTOPUYECKOM COOBITHUHM B CTPOIOM CMBICIIE 3TOTO
cioBa. MBI OTHOCHM TaKHe 310CHI K TPeThell Tpymie (ceMeiHO-HPAaBCTBEHHBIE 3110CHI), HA3bIBas UX
npocto «repoundeckumu smocamm» [10, ¢. 174—-175]. Takue nepBoHaYaIbHBIE TEPOUUECKHUE IMOCHI
MPEICTABISAIOT COO0M MPUMHUTHUBHBIE SITUUECKUE TPOU3BEICHUS C IPEBHUMU SITUUECKUMHU CIOKETaMU
U TNEpeKIHKAIOUMMHUCSI ¢ MHU(OJIOTMYECKUMU BO33PEHUSMH, PETYIHPYIOIMIMMU IOBEACHHE —
MOpaJbHbIE HOPMBI IJIEMEHH, POJA, CEMBHU.

Mudonoro-uctToprueckoe 3M0ocBeIeHHe MOKHO TOHUMATh HE B COBPEMEHHOM CMBICIIE, a Kak
¢dbopmMHupoBaHHE ONpEeAENEHHBIX MPEACTABICHUH O JIPpeBHEM JIUTEPaTypHOM Ipolecce B
XYJI0’)KECTBEHHOM TBOpUYECTBE. Takum 00pazoM, UIMEHHO «3T0C» CO31aéT nepBbiii Mud, hopmupyet
ero, uuudyer, NpUAAET eMy XyJ0KECTBEHHYIO (POPMY U «KPUTHUKYET».

B pesynpTate mcropuueckoil 3BOONUHN (DOIBKIOpA TMEPBOHAYATIBHBIN ATOCOBEN YCTyIaeT
CBOE€ MECTO IO3TYy, IIO3TYy M JAPYIrMM TBOPYECKUM JIMYHOCTSIM. B 3TO BpeMs IOpeBHMI 3I10COBEN
nepesaéTr CBOE TBOPUECTBO MACTEPY-PEMECIICHHHUKY.

C nossnenueM ucnonnutens snoca «Kuura Jlena Kopryna» u snoca «Képormy» o6a smoca
BBIXOJT HA HCTOPUUYECKYIO CLIEHY.

To ecTb, TEPMHH «3MOC» B MU(OIOTHYECKUNA TEPUO]] YTPAUUBAET CBOIO (PYHKLHUIO CO3aHHUs
TEKCTa, €r0 COXpPaHEHUs U Nepeladu OKOJICHHUSIM C MOSIBJICHUEM JIPEBHHUX CKA3UTEJIEN U 03aHOB.

BeposTHo, cyniecTBOBanM KakUe-TO UCTOPUYECKHE MIPUUMHBI 3TOrO Ipouecca. B pesynbrare
UX JESATEIbHOCTH M3BEeCTHBhIE HaMm necHu «I'€poriy», «Ke€pormy», «/lene Kopry», nmpoitas nepuon
CTa0MIIN3aLny, IEPEeJatoTCs B EPEIoKeHHEe HOBOSIBICHHOTO MAacTep O3aHa.

Onoc u mudonorus. M. Jlxadapmau mumier, yTo MUGOTOTHIECKOE CO3HAHUE TIOCTUTAET MUD C
OYEeHb MPOCTOM, YyBCTBEHHOW TOYKHM 3peHHsA. OH Ha3bIBACT MyTh «PA3BUTHS» MEXIy MH(OM H
3M0COM TPaJUIMOHHBIM [2, ¢. 349-350].

B cBoell 3BOIIONMOHHOW MCTOPUM APEBHUM 3IOC MPOXOAUT 4YEPE3 SIUYECKYI0 MBICIb,
MEePEXOIUT Ha CTAJUIO d1oca U MUGOJIOTHH, a OTTyJa — K (OJIBKIOPHOM MBICTH. «10C, Kak Oojee
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LIIUPOKUI CHEKTP MHUPOBO33PEHUMN, OTPAXKAET PA3IUUHBIC B3TJIAIbI, KOHTPACTHI U MPOTUBOPEUUS,
OXBaThIBAET MOTPSACEHUS U mporpecc odecTBay [9, ¢. 353]. Ml MokeM BCTpEUaThCsl C KaXIbIM U3
ATHX JBYX ATAmNoB B apXxanmuyHbIx Bapuantax «I €pormy» u «K€pormy», Ha mpumMepe Oosiee paHHUX
JTUpUYECcKuX receH ['apaBeu o 1bBUHOM, ObIke U apakone u3 «Kuuru dena Koprynma». Apxandnbie
MIPUMEPBI KaXkKI0r0 U3 ITUX 3IMOCOB, ICKOHCTPYKIIMOHHAS I€ATeIbHOCTh, TPOBEAEHHAS HAJl TEKCTOM
Hene Koprynom, umMsi KOTOpOro HaM HEU3BECTHO, HO KEporiyunH, U3BECTHBIN B CBOE BpeMsl Kak
AMOCHCT, MOXKET MPEACTaBUTh UX HaM, GolibkiIopuctaM. Hampumep, ciaenpl MUDOIOTHUSCKUX YepT
HamboJee apxXauyHbBIX IUIACTOB B TypkMeHCKOM «['€pormy», UX JpeBHssI MpOCTasl CHOKETHas
CTPYKTYpa, apXxanyHas CEMaHTHKa COOBITHH B 3THX CIOXKETaX U T. JI. IOKA3bIBAIOT, YTO (JOpPMaA ITOTO
aroca TpeTepriesia  dBOJIONHI0. ToJNbKO MHGOJIOTHYECKUH 00pa3 DiiBaza MOXKET CIYXHTh
JI0Ka3aTeIbCTBOM TOTO, YTO OH MPOIIEN MPOIECC BOJIIOLUU U CTal HCTOPUKO-MH(OIOTHUIECKIM
repoem. Wrtak, s 3aBepiieHuss ATHUX dTanoB HeoOxoammo, 4toObl [ene Kopryt u ozan-
KEPOTTYYMHCKUIN Oaxiy ObUTH 3a0BITHI KaK MEPBOHAYAIBHBIC UCTIONHUTEIN U YTOOBI OHH TIPOIILTH
MPOLIECC CTAaHOBIIEHHUSI 00pa30M CO CBOMMHU COOCTBEHHBIMH HMeHaMHU. Clie1oBaTeIbHO, MBI HE MOKEM
cuntath Jlema Kopryma (Hene [I'epenmkuk) co3marteneM SHOUYECKUX TOOM, YaCTHYHO
muddepennupys ux. OHU IPOAOTKAIOT KUTh, OCTABIISISI CBOM CBSIICHHBIE THYHOCTH AESITEbHOCTU
Y4€HBIX (YUEHBIX-KOPKYAUCTOB U YUEHBIX-KEPOTIIYUHH), KOTOPbIE TOBOPST 00 3THUX 3mocax. Yucio
YUEHBIX-KOPTYIUCTOB U YUEHBIX-KEPOTITYYUHIIEB OYEHb BEIHKO. BOTBIIMHCTBO U3 HUX COOUPAITH 3TH
STIOCHI TP JKU3HH, padOTaNN Hall TEKCTAMH, IOCTUTIIN BaXKHBIX PE3YJIbTATOB M Oy OJIMKOBAINA CBOU
coOcTBeHHbIe BapuaHThl «KEpormy».

Ecnu ocHOBBIBaTH CBOM BBIBO/IBI Ha MOCIOBUIIE «KTO MHOT'O yTEIIECTBYET, TOT MHOT'O 3HAET,
TO MOKHO TIPHUTH K BbIBOAY, 4TO Pamu3 Ackep n Anu [llamuns 3Hanu Gosibliie Hac.

JnocoBeyeckas AeATeabHOCTh Pammu3a Ackepa. Huzamu /xadapo u Kamune Bennes
MULIYT, 4YTO APEBHETIOPKCKUE 3MOCH BO3HUKAIN B OCHOBHOM B MEPHUOJ] 10 CEPEAMHBI | ThICSUeneTus
70 H.3. OHaKO, B COOTBETCTBUHU C AIIMUECKOM TpaJuIieil, B HUX HALIUIM OTpaskeHUE U cOObITHS Ooee
JIPEBHUX BPEMEH, COIMAIbHBIE U ATHOACTETHUECKUE HacTpoeHus [3, ¢.342]. Cxoxue counaabHble U
ATHOACTETHYECKHE OCOOCHHOCTH ChIFPaji BaXKHYIO POJIb B CO3AAHUU TAaKUX 3MOCOB, Kak «Képormy»
u «Knwra Jlena Kopryra». OnocoBeipl, M3y4yaBIIUE 3TH 3I0CHI, IPOBOJAMWIINA BaKHbIE UCCIIETOBAHUS
B TeueHue okojio 100 sner. Cpenu COBPEMEHHBIX AMOCOBEIOB - TOPTYAUCTOB M KEPOTIYBEIOB -
ocobenHo cienyet orMetuTh M. X. Taxmacuba u A. HabueBa. YnoMsHeM emi€ AByX KOPTYIUCTOB U
KEpOTIyBe10B Halero BpeMenu - Pamusy Ackepa u Anu lllamuns. OcHoBHas cdepa nesTenbHOCTH,
cBs3biBaromias Pammsza Ackepa u Anu lllammuns, - smoc. Brimag Pamusza Ackepa B (OIBKIOPHYIO
HayKy MOKHO OIIEHUTb B TpEX acmekrax: Pamus Ackep u snocBeneHue (B o0uiem cmbicie), Pamus
AcKep U KOpKyJOBeIeHUE, a Takxke Pamu3 Ackep u KEpOriTyBeIeHHE.

Pamu3 Ackep u ero smocoBeZieHHME OXBaThIBAIOT OOIIYI0 KapTUHY (DOJIBKIIOPA, €r0 Hay4dHOE
TBOPUYECTBO, BKJIIOYAsl CKa3KW, JIETEHABbl W MpeAaHus. DTOT 3Tal PACKPHIBAETCA B €r0 YCTHOM
COJIep>KaHUH, B €r0 peu, B €ro GyHKIUH CKa3UTENs U B €r0 HAyYHOM OTHOIIEHHUHU K (DOIBKIOPY.

To ecTb, OH OBLIT YETTOBEKOM, 00JI1a1aBIINM OCOOBIMU 3HAHUSAMHU O KaXkJI0OM >KaHpe (OIBKIOpa.
[loaToMy ero uMsi MOXHO BIHCaTh Ha MEPBYIO cTpaHHULy Oyayuieil kHUru «DoJbKIOp U
UICHTHYHOCTEY. 1 ObI Takke BKIIFOUWI B 3Ty KHUTY uMsi Anu [lamus.

HesarenbHocts Pamusza Ackepa nmo usydenuro Kopryaa. Mcropus uzyuenust Kopryga Bo
BceM Mupe HacuuThiBaeT O6osee 200 jer. B 3TOT nmeproa OCHOBHAs JEATENbHOCTh aMEPUKAHCKHX,
HEMEUKUX, AaHIJMHCKUX, HTAIbSHCKUX, pPOCCUHCKHX, TYypelUKuX, a3epOailpkaHCKUX U
[EHTPaTbHOA3MATCKUX YUEHBIX B 00macTu u3yueHus Kopryna Obiia csizana ¢ amocom «Kuura Jlena
Kopryna» [3, ¢. 398-452]. Pamuz Ackep Takxe o0aan 04eHb INIyOOKMMHU MTO3HAHUSIMU B 00JIaCTH
«Kuuru Jlena Kopryna». Yxe oguH 3TOT $akT NOATBEPKIAET, YTO BKIIOYCHUE UM UACH YUEHBIX,
nucaBmmx 00 smnoce u3 «Kuuru [ena Kopryna», B Oubnmorpadudeckuil ykazareib — 3TO Aap HaM
ot Pammsa Ackepa [6]. HeoOxonumo Tarxke uccinenoBath ero 3nanue «Kuuru lena Kopryna» na
YPOBHE 3MUYECKON U (DOTBKIOPHON UCTOPUUYECKON MBICITH.

PaccmarpuBas «Kuury Jlena Kopryna» ¢ Touku 3peHust €€ BpeMEHM, Mbl YTBEPXKAAEM, YTO ITO
YHUBEPCAIbHBIA 3M0C, HO C TOYKH 3PEHUS COBPEMEHHOCTH Mbl BHUJWM, HACKOJIBKO KPEIKH €ro
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OCHOBBI, CTOAIIME HA MH(OIOTHMYECKOM MPOLUUIOM. JTH CTOJOBI OJMILETBOPSIOT POJUHY OT'Y30B,
kotopyto 3amumaroT Jlene ['opryn, Kazan-xan, [denu Jompyn, belipek, bacar, byramx, Jlupca-xaH,
Erpek, Cerpek, bexuns u npyrue [5]. Ero Hayunas nestensHocTh Hag «Kuuroit Jlene Kopryna» u
€ro pojb TOPrynosiora Takke OTpaxeHbl B cOopHuke «bubnnorpaduueckuit yxazarenby,
MOCBSIIIEHHOM 3TOH 00J1acTH.

Képoraysenenue Pamuza Ackepa. Mcropus k€pornyBeaenus HaunHaercs B XVIII Beke. B
«Kuure necen» XVIII Beka u «CoopHuKe cTxoB» AHnenuba ['apamxanaru ynomunaercs Képoramy,
a B BapuanTtax X. Anu3zajne u «bunsreiic-Mexam» — Képorny [1, c. 230]. B uccnenoBanuu Mcpaduna
A66acasl mo «Képorny» ynomunarorest Képoriy u Kypnoriy, a B 6akuHckux pykomucsx — Képoriy.

HesrenpHocth Pamm3za Ackepa Kkak KEpoOrjayBela BakHa Kak IS H3Yy4YEHHUs dIioca
«I"€pormy»/«Képormy», Tak U 17151 BBISIBJICHUS €r0 MECTa B TIOPKCKOM 3nndeckoit Tpaauiun. C sTon
TOYKH 3pEHHUs, MyOJIUKalMs TPEXTOMHOTO TypkMeHcKoro «I'€pormy» Ha azepOallPKaHCKOM f3BIKE
SBJIAETCA Ba)XKHBIM BKJIaJ0M B KéporyneseneHue. [IpocnexnBaroTcst CX0ACTBA U pa3iIudus MEKIY
TYpPKMEHCKHUM 3110coM «I €pormy» u azepOaimxanckum smocoM «Keépormyy. Paznuuans o0ycinoBieHb
TEM, YTO MU(OJOTHUECKUE CIOKETHI M 00pa3bl 00JIee TECHO CBSI3aHBI C TYPKMEHCKOW HAI[HOHAILHO-
Mudonoruueckoi Meicibio. B TypkMenckom «I €pority» npucyTcTBYIOT MU(OIOTHYECKHEe MOTHBBIL,
KOTOPBIX HET B a3zepOaiiykaHCKOM 3roce. Hampumep, MOTHB MOTHIIBI TPEBPAIIAE€T TYPKMEHCKUIH
«I"€porny» B 6osee apxanyHblii TeKCT. Tak, MOTUB poXaeHHs PoBIlIaHa U3 MOTHIIBI YHUKAJICH B TJ1aBe
«Poxnenue ['épormy».

B «I"€porny» ¢ mogoOHbIMU MOTHBaMH (y30€KCKOM, TYPKMEHCKOM U JIp.) MOT'HJIA BBITIOTHSET
(GYHKIHIO «MaTepu» B CBSI3M CO CMEPTHIO MaTepu IO UMEHHM XWioioi. B azepOaiimkxaHckoM
«Képormy» MOTHB pokIeHUs W3 MOTWIbI He HaOmomaercs. Jlume B m3nanum «Képormy» Bemnu
Xymydiy 1929 roma 6e3ymibI-repon Ha3piBatoT KEPOTriTy «CBIHOM MOTHIIBDY, YTO MTOAYEPKUBACT ITOT
dakr. B azepbaitmkanckom «Képormy» 3nauenne umenu Aunbl, Hmwkaero mupa/3emin, MOXeT
MEePEKJIMKAThCSl CO 3HAaueHueM MoTwiel [4]. Mormma — >KeHCKoro poaa, a ums AJbl —
CYIIECTBUTEIHOE MYXCKOTO pOJa, SKBHBAJIEHTHOE Moruie. B mudomorudyeckoM MbIILICHUN
MIPOXOXKACHUE Yepe3 MOTWiy M momnagaHue B HukHuil Mup urpaer Juisd repos poiib MEepPEXOAHOI0
stana. CXOACTBO HEKOTOPBIX UMEH repoeB, Hanpumep, JiBa3, Cadap Koca, Apab Peiixan, banb
oeii/bory Oeit, mepconaxkeii Kewan (JIeichrit) Xamza/Crapyxa mama/Kemmup crapyxa, XoTs u
Ka)KeTCSl CXOACTBOM, TaKXke JT0OKa3bIBaeT paznuuue o0pa3oB. OCOOEHHOCTHIO TYPKMEHCKOTO 3Ioca
«"épormy», m3manHoro Pamm3om Ackepom, SIBISETCS TO, YTO OH TOKa3bIBaeT (parMeHTAIHIO
JPEBHETO CI0XKETa, OTACIEHHOT0 OT SIMUYECKON UJleH, U iepeOpMHUPYETCs B AIMUYECKOE TBOPUECTBO.
[lono6nast ¢popMa MOBTOPHOI'O TBOPEHMsI HE BCTpeyaeTcs B azepOaimxanckoM «Képormy». Dto
rJIaBbl, CQOPMHUPOBaHHBIE MO GopMe oTAenbHOro smoca. Hanpumep, riaBa «Xomrensas» (Jobpo
MO’KaJIOBaJl) MPOU3BOAMUT BIIEYATIICHHWE 310ca B 3moce. [aBa «AlueMeH» Takke MOCTPOSHa Ha
cka3ouHoi (opme mosecTBoBaHMsA. Ecnu k Hauvamy mpemiokeHus «B obmactu Yannubens xui
cyatad no umenu ['épormy» [8, c. 298] nobaButh HauanbHylo Qopmyny «bbul oauH, HE ObLIO
HUKOTO», TO Mbl YBUIHMM, YTO CIO’KET OCHOBaH Ha JpeBHEW cka3ke/snoce. B riaBe «Apxacany:
«"oBopsIT, 4TO B mponuioM B YannuOens npaBui Aranbl-XaH, 3ateMm J[xuranbi-xad...» [8, c. 126],
CKa304YHOE BCTYIIEHUE HE OCTAETCS HE3aMEUECHHBIM.

Baxueim Bkiagom Pamnsza Ackepa B usydenue «Keépormy» siBisgercss To, 4TO OH IMPOJIMBAET
CBET Ha TO, yTo mpoucxoxaenue I'épormy (Képormy) cBsfizaHO ¢ MOTMIIOH, JPaKOHOM-OHI'OHOM.
Takum oOpa3om, cBs3b [ €poriry ¢ MOTHIION — 3TO COOBITHE, IMTOCTIEIOBABIIIEE 3a €r0 CBI3bI0 C HEOOM
(dpaxonom). I[IprumHO# CIENOTHI CIENOro SIBISETCS JIETAIOUIMKA KOHb, CBSI3aHHBIA C HEOOM.
Kpbutatelii kOHB — TIpooOpa3 JeTaromero JapakoHa Ha 3emie. bor HmWKHEro Mmupa Takxke
IIPEICTABIACTCS CIENbIM. AKT POXKIEHUs O MOrwibl — 3T0 poxiaeHue or «Kypw» (pakona).
Képorny Taxke oopamaercs k pexe Kypa: «Tot — Kyp, st — Kyp (apaxon)». Ilo Bcelt BuguMocTy,
npoucxoxaenue ['€poriy cBa3aHo ¢ ero poxxaeHuem u3 upeBa Kypsl. Onoc, u3nanseiii A. Xoa3bKo,
take HasbiBaercs “‘Kurroglou” [7]. Eciu cpaBauth «Képormy», «I'€pormy» u «Képormy» A.
X0/A3K0, TO MBI YBUJIUM, YTO 3TU TPU BapHaHTa CBS3aHbI C TPEMS KpyraMu.
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Tpu MupOIOTUYECKUX Kpyra ChIrpaid MHQPOIOTUYSCKYI0 HCTOPUYECKYI0 pPOIb B
HCTOpHUYECKOM BOIoNHH d110ca «I €pormy»/«Képormy».

[lepBBIii Kpyr — OTO KPYyT, CBSI3aHHBIA C KypOM/IPaKOHOM. OTOT KpYyr CBSI3aH C
HeOom/Bepxuum mupoM. Jlerarommii KppUIaThlii ApakoH KUBET Ha HEOE, OH CBSI3aH C KOCMOCOM.
Bropoii kpyr cBsd3aH cO CIEHUAIM3UPOBAHHBIM MMEHEM «Kyp» (kKypran). Mmsa I'épormy Ttaxke
MPOUCXOAUT OTCIoMa. B Tpethbem Kkpyre Anbl/AJbIC CBs3aH C 3eMJIEH/MOTHIION, HECYyIIeH oOIiee
CoJIepKaHue, TO ecTh 3TO ocoboe ums. Mmst Aibl Takxke oTpaxaer 0000menHsi Hwkauii mup. Tot
(dakt, yto PoBman Taxke monydmiia umsi Képormy, cBsizaH ¢ Tem, 4To AJbI — clenoil 6or B
MHU(DOIOTHUECKOM MBIIUICHUH.

Baxusbiii Bkiiang Pamuza Ackepa B KEpOITYBEJAECHUE 3aKIIOYAECTCS B TOM, YTO OH MOJHSJI Ha
HOBBII YPOBEHb B3aMMOOTHOLICHUS a3epOai’KaHCKOro U TypkMeHckoro (onbkiopa. Jlo Pamusza
Ackepa 3Ty 3a1auy BbIONHSUT TIpodeccop A. HaGueB. OCcHOBOI ero HayqYHOU JESATEIHHOCTH OBLIO
n3ydeHue azepOailKaHCKOT0 M TYPKMEHCKOTo (oibkiIopa 1o kanpam. Ognako P. Ackep, nepesens
Ha Haml f3bIK (aKkTU4YeCKUil (ONBKIOpPHBIM MaTepuasn — 3moc «l €poriy», MpeaocTaBHJI €ro B
pacnopsikeHue Oyaymiei GoIbKIOPUCTHKI U 000TaTHII THM 3ITOCOM HAYYHOE MBIIIUICHHE Oy TyIIero
(dhonpKIOpHUCTA.

3akiaro4enue

Pamu3 Ackep — oAMH U3 yUEHBIX, 3aHUMAIOLINX 0CO00€ MECTO B a3epOaiikaHcKoM (OJIbKIIOpE.
Ero 3aciyru nepen azepOaiipkaHcKoM HayKoi orpoMHbI. Ero nepeBoibl Ha azepOaiiikaHCKUM S3bIK
npousBeneHnd  «J/luBaHU-IMyraT-uT-TIOpK», «Ory3Hame», «l'ymarry Ounuk», «TrOpkckoit
mudonorum» b. Orers, mpodTeHUE OPXOHCKUX MAMITHHKOB, a Takke pa0doThl Haja 3mocoMm «KHura
Hena Kopryna» HaBcerja octanyTcs B ieHTpe BHuMaHus. Kaxxnas ero pabora 6maronaps riryoune
TEMbl CTAHOBUTCS JIEUTMOTHBOM TJIyOOKOro wuccienoBanus. OH TepeBEN TPEXTOMHBIA AIOC
«I"€pormy» Ha azepOalikaHCKHI S3BIK B 00JacTH a3zepOailPKaHCKO-TyPKMEHCKHX JTUTEPaTypPHBIX
CBSI3eH M OT/a] ero mccienoBaressiM. lIpexne Bcero, OH TIOPKOJIOT, (OIBKIOPUCT B ITHPOKOM
cMmbicie u koprynoBen u KEpOTYIUCT B Y3KOM CMbIce. Bepro, uTo B OirskaiIiye rojibl €ro Hay4Hoe
TBOPYECTBO CTAHET MPEIMETOM HCCIIETOBAHMUS.
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Abstract. This paper reports on the process of developing an English for Specific Purposes
(ESP) manual for students in the Oil and Gas field through the integration of corpus linguistics and
learner-centered pedagogy. The study aimed to create discipline-specific teaching materials that
reflect authentic professional discourse and align with learners’ academic and occupational needs.
The design process included several stages: conducting a needs analysis among students, examining
practitioner-teachers’ curricula, compiling and analyzing a specialized corpus using Sketch Engine,
developing lessons and exercises, and validating the materials through classroom trials. Findings
revealed a strong correspondence between the students’ identified needs and the professional
curriculum, confirming the relevance of selected topics. Corpus data ensured authenticity in
language use and task design, while iterative classroom testing improved learner engagement and
material effectiveness. The paper proposes a practical model of corpus-informed ESP manual
development that bridges research insights with classroom practice.

Key words: corpus-informed materials, needs analysis, authenticity, material development,
action research, classroom validation, learner engagement, professional communication.

Introduction. The increasing demand for discipline-oriented English instruction has
emphasized the need for authentic and up-to-date materials in English for Specific Purposes (ESP)
contexts. In technical and professional domains such as Oil and Gas, students require access to
realistic language input that mirrors professional communication in their field. However, many
existing ESP textbooks fail to capture the linguistic and conceptual specificity of particular industries,
often relying on generalized or outdated examples [2, 7]. This challenge calls for innovative
approaches that connect linguistic research with classroom practice.

Corpus linguistics has become a powerful means of addressing this issue by providing empirical
data about authentic language use [4, 15]. Corpus-informed materials allow teachers to identify
discipline-specific vocabulary, phraseology, and discourse structures that reflect real communication
patterns [8, 10]. The integration of corpus data into ESP instruction not only increases the authenticity
of materials but also enhances learners’ awareness of professional genres and communicative
conventions [1, 6].

Nevertheless, developing corpus-based teaching materials requires careful alignment with
learner needs and contextual realities. As Basturkmen [2] emphasizes, the success of ESP instruction
depends on a systematic needs analysis and the extent to which materials mirror target-situation
communication. It is also important to note that ESP teachers are primarily linguists rather than
specialists in a particular professional sphere (in this case, Oil and Gas). Therefore, achieving
complete certainty in the development of teaching materials that align with students’ disciplinary
knowledge is essential 3, 9].

For this reason, several key steps were undertaken in the development of a specialized manual
for Oil and Gas undergraduates. First, a detailed needs analysis was conducted among students
majoring in Oil and Gas Business, consistent with the learner-centered design approach advocated by
Hutchinson and Waters [11]. Second, practitioner-teachers’ curricula were examined to ensure topic
relevance and authenticity. The results from both sources showed remarkable similarity, confirming
the students’ awareness of their professional linguistic needs.
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Building on these findings, a specialized corpus was compiled and analyzed using the Sketch
Engine platform [14], after which a series of lessons were designed and tested in the classroom. Each
lesson underwent revision based on learner feedback and classroom observations, following the data-
driven learning (DDL) cycle proposed by Johns [13]. This iterative process ensured that the final
materials integrated authentic language data, pedagogical usability, and learner engagement.

This paper aims to describe this developmental process and illustrate how corpus insights and
student-centered validation can jointly produce effective ESP materials. The study addresses the
following research questions:

* How can corpus data contribute to the design of an ESP manual aligned with learners’
professional and academic needs?

* What are the pedagogical outcomes of iterative classroom testing and revision in corpus-based
material development?

Literature Review. Needs analysis has long been recognized as the cornerstone of ESP
pedagogy, ensuring that language instruction accurately reflects the communicative demands of
specific disciplines [11, 7, 2]. It involves identifying both target situation needs what learners must
do with English in their professional field and learning needs what they must do to acquire the
necessary competence effectively. Aligning ESP materials with learners’ expectations and
institutional curricula is therefore essential for maintaining relevance and motivation. In this regard,
the combination of student questionnaires and the examination of practitioner-teachers’ syllabi
provides valuable insight into the overlap between learners’ perceived needs and curricular goals,
forming a data-informed foundation for material design.

Within this context, corpus linguistics provides an empirical foundation for analyzing authentic
discourse and deriving pedagogically relevant linguistic patterns [4, 8]. In ESP, corpus-informed
instruction enables the identification of discipline-specific vocabulary, phraseological patterns, and
genre conventions that mirror authentic professional communication [6, 10]. The integration of
corpus data into ESP material design enhances the authenticity and specificity of teaching content,
allowing learners to engage with the language actually used in their professional domains. Despite
these advantages, relatively few studies have documented the full process of corpus-informed
material development from corpus compilation and analysis to classroom validation—particularly in
technical disciplines such as Oil and Gas, where communicative practices are highly specialized [1,
8].

Bridging linguistic research with classroom practice represents an essential step in the
advancement of ESP methodology. This integration aligns with the teacher-as-researcher paradigm
[6], which emphasizes continuous refinement of materials through cycles of evaluation, reflection,
and adaptation. Such an approach ensures that pedagogical outcomes are both theoretically sound and
practically effective. The present study builds on this perspective, demonstrating how corpus analysis,
systematic needs assessment, and classroom experimentation can converge to produce authentic and
contextually relevant ESP materials that foster learners’ professional communicative competence.

Methodology. This study employed an applied qualitative design with an emphasis on cyclic
development. Each stage - needs analysis, corpus compilation, manual design, classroom trial, and
revision was interconnected to ensure continuous feedback and improvement. The reflective, action
research—inspired framework was adopted to bridge research and classroom practice in ESP.

The research was conducted at a technical university where English is offered as a subject for
undergraduate students majoring in Oil and Gas Engineering. Participants included second- and third-
year students, as well as practitioner-teachers responsible for technical subjects. The initial phase
focused on identifying learners’ professional language needs. Second- and third-year students
received questionnaires designed to determine which professional topics were most relevant to their
future careers. Informal interviews complemented the questionnaires, allowing students to specify
key themes and terminology drawn from their specialty courses. At the same time, the official syllabi
of practitioner-teachers were analyzed to determine the core content of Oil and Gas subjects. The
comparison revealed a near-complete correspondence between the two sources, confirming that the
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topics prioritized by students such as safety procedures, storage tanks, types of pipelines, compressor
stations, and reservoir management, matched those emphasized in their academic programs. This
alignment served as the foundation for lesson selection and material design.

To ensure linguistic authenticity, a specialized corpus was compiled using the Sketch Engine
platform [1]. The corpus consisted of texts sourced from scientific articles, technical manuals,
textbooks, web pages, and online publications related to the Oil and Gas sector. After cleaning and
tagging, the data were analyzed for word frequency, collocations, and key terms. The most frequent
lexical bundles, including oil recovery process, safety, pressure maintenance system, and crude oil,
were identified and subsequently incorporated into vocabulary exercises and reading materials.
Phraseological and grammatical patterns typical of professional discourse informed both the structure
of the tasks and the selection of illustrative texts.

Based on the findings from the needs analysis and corpus study, the manual was designed as a
sequence of lessons organized thematically. Each unit combined reading, vocabulary, and writing
sections, with tasks derived from authentic corpus-based texts. Frequency-based word lists supported
the learning of specialized terminology, while concordance-based activities encouraged students to
infer meaning from contextual usage. Recognizing the importance of visual comprehension in
technical communication, photographs and diagrams were carefully selected for each topic. To
confirm their relevance and accuracy, third- and fourth-year students were consulted and asked to
evaluate whether the visuals accurately represented real-world processes and equipment. This
participatory approach not only ensured contextual precision but also enhanced learner engagement
and ownership of the material.

Here, examples from the developed manual are presented to illustrate the structure and design
of the lessons, including sample vocabulary exercises, reading passages, and visual components such
as photographs and diagrams used in the Oil and Gas context.

LESSON 5. TYPES OF PIPELINES

1. Answer the question:

» What types of pipelines do you know?

» What are they used for?

5. Complete the missing spaces with the words given in the box.

‘ gathering cutting ftapping used refined

. For starters, they are purpose-built to carrv commodities like oil. gas and

products.
2. Thas pit will be used to dispose of rock cuttings and drilling mud.
3. Pipehnes can refer to systems (wellhead to processing facihnes).

ransmission lines (supply areas to markets), or distribution pipelines.
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Vocabulary

6. Look at the words in column A and match them with column B.

1 handle (v) A. BecTn cedd

2 block valve stations (n) B. MomHoCTB

3 hill(n) C.  COOTBETCTRYIOMIILT

4 behave (v) D. Bo3spamarncs

S specific gravity (n) E. xonm

6  experience (V) F. cnywaiigsle pazimnem

7 pressure drops uphill (n) G. cTaHmmm MIHeiHOIT apMaTYPBI
8  downhill (n) H. cranmmm 3anoproif apMaTypHl
9 require (V) I pa3spuiB TpyOONpoOBOAA

10 capacity (n) I TOpMO3HAS CTAHIINA

Reading

3. Read and translate the text paying particular attention to the bold words.

PIPELINE CORROSION
Pipe corrosion occurs when water (a corrosive electrolyte) combines with
oxygen on two metal pipe surfaces, which triggers an electrochemical
process or electrical connection between the metal areas. Corrosion
requires four elements, anode. cathode, metallic path. and electrolyte o
occur. The first three elements are typically present and the addition of the

clectrolyte from the environment completes the corrosion cell. Higher

Before publication, each lesson underwent classroom testing with target learners. Students were
asked to complete exercises, provide comments on clarity and usefulness, and discuss the relevance
of the materials to their academic and professional studies. After each trial, revisions were made based
on the collected feedback modifying instructions, adjusting text difficulty, and replacing examples
when necessary. This iterative process of validation resulted in the gradual refinement of each lesson.
The development of the first lesson, for instance, went through multiple revisions before reaching its
final form, which clearly demonstrated the effectiveness of direct classroom evidence in the design
of ESP materials.

Results. The implementation and classroom testing of the corpus-informed manual provided
valuable insights into its pedagogical effectiveness and learners’ engagement with authentic
disciplinary language. The data collected from classroom observations, student feedback, and post-
lesson discussions revealed notable improvements in both students’ linguistic competence and their
confidence in handling subject-specific texts.

The results demonstrated that corpus-driven materials encouraged students to approach
professional vocabulary more analytically. Learners reported that frequency-based word lists and
concordance activities helped them notice recurring patterns and collocations in authentic Oil and
Gas discourse. In classroom observations, students displayed a growing ability to infer meaning from
context and to use terminology accurately in written and oral tasks. This was particularly evident in
the later lessons, where learners began to employ target lexical bundles such as oil recovery process
and pressure maintenance system spontaneously in their written summaries and oral explanations.

Feedback collected through reflective questionnaires indicated that the majority of students
perceived the manual as both relevant and motivating. They appreciated that the materials
incorporated real professional content rather than generic texts, which made language learning more
purposeful. Many participants emphasized the usefulness of visual elements photographs, diagrams,
and process schematics which aided comprehension of technical descriptions. Comments such as “It
was really useful and interesting,” “I liked all the tasks,” and “More terminology could be included”
highlighted the perceived authenticity and accessibility of the manual.
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Bonpocel  OTeeTel @ HacTpoiiku

yunTh Bonblue BOIMOXHOCTER ANR YNpaBsneHnAa AOCTYNOM K Heid.

OMEHb HHTEPECHKIE M MHDOPMaLMOHHbIE
6BINC OUeHb WHTERECHO
MoHpaennues Bee 330aHWA, ObIN0 DYEHs NO3HABATENEHO

Boe 3aaannA GBINM MHTEDECHBIMK, MOMHO BKAKYWTE BoMblUe TERMWHOBE (HANPUMER B BWaE TABNWLB F
OTAENEHOM NUcTe)

BbING UHTEPECHO, MHE NOHPABUAKMCH 3TH YNPamHEHWA
HHTEPECHHE 3agaHuA U YNpamHeHnA
OueHb MHTEPECHBIE W COEpXaTENLHbIE 2aaHua

The iterative process of classroom validation led to gradual refinement of the lessons. Based on
feedback, certain reading passages were simplified, task instructions clarified, and visuals expanded
to include more field-specific imagery. These revisions contributed to higher student satisfaction in
subsequent trials. A comparative evaluation of the first and final versions of selected lessons revealed
increased task clarity, smoother progression from receptive to productive skills, and improved
alignment between linguistic input and professional content.

Overall, the results suggest that the integration of corpus insights into ESP material design
effectively bridges research and classroom practice. Students demonstrated both linguistic gains and
a stronger connection between English learning and their disciplinary studies. The corpus-informed
manual not only supported the acquisition of specialized terminology but also fostered independent
learning strategies and professional language awareness among Oil and Gas undergraduates.

Discussion. The study demonstrates that corpus-informed material design can effectively
bridge research and classroom practice in ESP contexts. By grounding topic selection in both needs
analysis and corpus evidence, the developed manual achieved a high level of authenticity and
alignment with learners’ academic and professional realities. The findings support previous research
suggesting that corpus-based approaches enhance vocabulary acquisition and discourse awareness [8,
5], while offering a distinctive contribution in the form of a participatory, iterative model for ESP
material creation.

Moreover, the study illustrates that a linguist without a specialized technical background can
successfully design domain-specific materials through systematic consultation with students and
subject experts. The integration of corpus data compensates for disciplinary limitations, ensuring both
linguistic precision and contextual validity. Iterative classroom trials served as a continuous feedback
mechanism, transforming the material development process into a dynamic form of action research.
These outcomes reaffirm the idea that ESP practitioners can function as researchers who innovate
within their own teaching contexts, contributing simultaneously to pedagogical practice and applied
linguistic inquiry.

Conclusion. This study explored how corpus insights can inform the development of an ESP
manual that bridges research and classroom practice. Using a cyclic, qualitative framework that
included needs analysis, corpus compilation, material design, and classroom validation, it
demonstrated that corpus-informed pedagogy enhances authenticity and contextual relevance in ESP
instruction. The integration of corpus data allowed the manual to reflect the linguistic and thematic
realities of the Oil and Gas field, while iterative testing ensured pedagogical effectiveness and learner
engagement.

The findings confirm that even without deep technical expertise, ESP practitioners can design
d12omain-specific materials through collaboration with students and subject specialists. Corpus-
informed material design thus serves as a practical model of action research, linking linguistic
evidence with real classroom needs. Future studies could further examine measurable learning
outcomes and extend this approach to other professional disciplines.
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Annotation. This article examines the practical application of linguistic strategies as an
effective tool for developing students’ English-speaking competence. Special attention is given to the
classification of strategies, their role in mastering spoken language, and methods of integration into
the learning process. The paper presents examples of instructional techniques aimed at fostering
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Introduction

Modern foreign language teaching focuses not only on knowledge of the language but also on
practical communication skills. In the context of globalization, proficiency in English has become an
essential component of students' professional training. However, effective communication requires
more than just knowledge of grammar and vocabulary; it demands well-developed communicative
competence. Linguistic strategies play a key role in forming this competence, helping students
overcome language barriers and communicate effectively. These strategies include various techniques
aimed at improving understanding and speech production, as well as boosting confidence in using the
language. The aim of this article is to explore the practical application of linguistic strategies in
English language teaching and their impact on the development of students' speaking skills. The
article discusses types of strategies, their integration into the learning process, and their role in
developing effective speaking abilities.

Materials and types of research

The research was carried out among senior students of the Faculty of Foreign Languages,
specializing in English at an advanced proficiency level. The materials used in the study included a
variety of educational resources, such as textbooks, methodological guides, adapted texts, and
specialized tasks aimed at the development of oral communication skills. These materials were
designed to enhance students' ability to effectively use English in both structured and spontaneous
speech contexts. The study incorporated various linguistic strategies to facilitate language learning,
including paraphrasing, compensatory strategies, and role-playing exercises. These strategies were
employed to improve students' fluency, accuracy, and overall communicative competence.
Additionally, tasks were designed to help students overcome language barriers and develop strategies
for effective interaction in real-life communication scenarios.

The development of new information technologies, the problem of developing speaking skills
in a foreign language among students, as future representatives of the information society, assumes
particular significance. A high level of proficiency in a foreign language is essential not only for
philology students but also for specialists in technical fields who may continue their education and
pursue professional activities in a foreign language environment.

The formation of communicative competence involves developing students' ability and
readiness to engage in both direct communication (speaking, listening comprehension) and indirect
communication (writing). The product of communication is the interpretation of information. There
are three types of communication: perceptual, interactive, and informational, as well as two forms of
communication: role-based and personal.
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Speaking is a speech activity characterized by specific features: 1) motivation, 2) activity, 3)
purposefulness, 4) connection with professional activities, 5) connection with the communicative
function of thinking, 6) situationality. The use of information technologies in teaching allows students
to access a wide range of contemporary information to develop their professional competencies. The
application of computer tools and internet-based information sources contributes to the development
of a high level of information competence and the formation of professional thinking in a foreign
language.

The development of speaking skills in a foreign language, in the context of new information
technologies, will enable future technical university specialists to engage in intercultural,
professionally oriented communication as secondary language personalities with a high level of
information competence. They will also be able to interact with speakers of other cultures, taking into
account the modern perspective on technical sciences, scientific worldviews, professional features,
national values, norms, and beliefs.

S. Polatova in her research emphasizes the importance of bilingualism in the context of foreign
language learning, particularly English. She argues that proficiency in two or more languages allows
students to significantly expand the range of linguistic strategies they can use for successful
communication. Polatova highlights that effective use of compensatory strategies, such as
paraphrasing, using synonyms, and contextual clues, helps students overcome language barriers,
which is a necessary skill in the process of mastering English. She also identifies the importance of
strategies like analogy and contextual assumption, which allow students to speak more confidently,
even if their vocabulary is limited. Polatova's research confirms that integrating these strategies into
the teaching process greatly improves the quality of student communication, especially in a
multicultural environment.

A. Shymyrbekova also investigates the role of linguistic strategies in foreign language learning,
identifying key approaches that help students overcome communication barriers. Her works
emphasize that students who use a variety of cognitive and compensatory strategies are much more
successful in mastering the English language. Shymyrbekova argues that the proper use of strategies
like clarification, paraphrasing, and active use of non-verbal communication helps students adapt
more easily to real-life communication situations. She also stresses the importance of integrating
information technologies into the learning process, as this provides students with access to numerous
resources and materials that enhance their speech and cognitive skills. Shymyrbekova asserts that the
use of online resources and electronic platforms promotes students' confidence in using the language
and their ability to solve communicative tasks independently.

N. Buketova in her scientific works examines the practical application of linguistic strategies
in teaching speaking in a foreign language through the lens of cognitive linguistics. She explores how
cognitive strategies such as associations, categorization, and the use of schemas can improve students'
comprehension and speech production. Buketova emphasizes that the use of these strategies in the
process of learning English contributes not only to improving pronunciation skills but also to the
development of critical thinking and intercultural communication skills. Buketova's research shows
that successful mastery of English is impossible without the application of strategies aimed at
activating memory and associative thinking, which is especially important for students in technical
fields. This enables them not only to improve their language competence but also to interact more
effectively in a professional environment where a high level of language proficiency and
communication skills are required.

Catherine A. Snow, a prominent linguist, has significantly contributed to the study of language
acquisition and the role of strategies in learning second languages. In her research, Snow highlights
the importance of metacognitive strategies—such as planning, monitoring, and evaluating one's
language use—in enhancing students' speaking proficiency. She asserts that students who are trained
to consciously reflect on their language production and adjust their strategies based on the
communication context tend to demonstrate higher levels of fluency and accuracy. Snow's work
emphasizes that providing students with the tools to think about their language learning process
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fosters greater autonomy and leads to more effective communication in the target language.
According to her, metacognitive strategies play a crucial role in overcoming the challenges posed by
complex linguistic structures and communicative situations.

Robert L. Oxford, one of the leading scholars in the field of language learning strategies, has
developed a framework that categorizes these strategies into several types, including cognitive,
metacognitive, and socio-affective strategies. His research has shown that language learners who
actively apply a combination of these strategies are more successful in mastering a foreign language.
In particular, Oxford's work focuses on the role of cognitive strategies—such as summarization,
inferencing, and deducing meaning from context—in enhancing students' speaking skills. He argues
that using these strategies helps learners build their vocabulary, improve their fluency, and develop
the confidence necessary for effective communication. Oxford's emphasis on the interaction between
different types of strategies has been influential in shaping modern language teaching methodologies,
where a balanced approach to strategy use is encouraged.

Vera C. Regan has contributed extensively to the study of communicative strategies and their
role in second language acquisition. Her research focuses on how learners use various strategies to
manage communication breakdowns and negotiate meaning during interactions. Regan identifies a
range of compensatory strategies, such as approximation, circumlocution, and code-switching, which
are crucial for effective speaking in a foreign language. She emphasizes that these strategies allow
learners to continue communication even when they lack the necessary vocabulary or grammatical
knowledge. Regan's work is particularly relevant for students learning English as a second language
in multicultural environments, as it highlights how language learners can draw on their cultural and
linguistic resources to maintain communication and achieve their communicative goals.

Alison Mackey is another influential scholar in the field of second language acquisition,
particularly known for her work on interaction and its role in language learning. Mackey’s research
suggests that interactional strategies, such as asking for clarification, repeating or rephrasing
questions, and providing feedback, are key to improving speaking proficiency. Her studies have
shown that when learners engage in meaningful interaction, particularly with native speakers or
proficient peers, they are more likely to develop their fluency and accuracy in speaking. Mackey
highlights the importance of providing learners with opportunities for interactive practice, where they
can apply their linguistic strategies in real-time communication. Her work underscores the idea that
language learning is most effective when students are actively involved in dialogues, using strategies
to negotiate meaning and ensure understanding.

The practical application of linguistic strategies in teaching English plays a key role in
developing students' speaking skills. One effective method is the use of metacognitive strategies,
which help students become aware of and control their communication process. Teachers can
encourage students to reflect on their speaking by assigning tasks where students record their
speeches or presentations and then analyze them. This allows them to identify weaknesses and work
on improving them, which enhances confidence and accuracy in spoken language.

The use of cognitive strategies, such as summarization, paraphrasing, and using context to infer
word meanings, also helps in developing speaking skills. In practice, this can be implemented through
tasks where students are asked to summarize a text or lecture they have read or listened to, or through
exercises where they must fill in gaps in a text based on context. These strategies help students not
only improve their vocabulary but also develop logical thinking skills, making their speech more
coherent and meaningful.

In addition, compensatory strategies play an important role in teaching speaking. When students
face difficulties related to limited vocabulary or lack of grammatical structures, they can use
techniques like approximation or substitution. For instance, if a student does not know the exact word,
they can attempt to explain it using other words or synonyms. Practically applying these strategies in
the classroom can include role-playing activities where students must solve real-life communication
tasks with a limited vocabulary. This helps students learn how to continue communication without
complex lexical and grammatical units, while still maintaining the meaning.
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Active interactive strategies, such as asking for clarification, paraphrasing, or providing
feedback, also contribute to improving speaking skills. In class, pair or group discussions can be
organized where students are required to ask each other questions, clarify misunderstood points, or
rephrase what has been said. These strategies develop students' ability to maintain a conversation,
clarify and deepen information, and confidently express their thoughts.

All of these linguistic strategies, combined with practical tasks, create a solid foundation for
developing speaking skills in a foreign language and preparing students for real communication
situations.

Research results

In the context of globalization and the expansion of international communication, proficiency
in foreign languages is becoming increasingly essential for professional success. One of the key goals
in foreign language education is the development of speaking skills, which requires the use of
effective linguistic strategies. Linguistic strategies are techniques that help students overcome
language barriers, enhance their speech practice, and build confidence in communication. These
strategies include various approaches to working with language resources that improve speaking,
listening comprehension, and interaction in a foreign language.

The purpose of this research is to identify and analyze the practical use of linguistic strategies
aimed at developing students’ English-speaking skills in higher education. This study explores the
implementation of metacognitive, cognitive, and compensatory strategies in the English language
learning process.

The study involved senior students of the Faculty of Foreign Languages who were studying
English at an advanced level. The research was conducted as a pedagogical experiment using various
linguistic strategies. The students completed tasks aimed at developing speaking skills, including role
plays, paraphrasing exercises, audiovisual tasks, and situational dialogues. These tasks were designed
to develop not only lexical and grammatical competence but also the ability to use the language
effectively in real-life communication situations.

Practical Part

1. Metacognitive Strategies

Metacognitive strategies focus on awareness and control of the learning process, including
planning, monitoring, and self-reflection. Students were trained to develop speaking plans, allowing
them to pre-structure their speech, choose appropriate vocabulary and grammar, and later analyze
their performance. One practical exercise involved students recording their monologues on various
topics and then listening to their recordings to identify errors and areas for improvement.

These strategies contributed to increased student confidence and improved their ability to self-
evaluate. As a result, students became more conscious in their use of lexical and grammatical
structures, leading to higher language proficiency.

2. Cognitive Strategies

Cognitive strategies involve using techniques such as paraphrasing, summarizing, and using
context to understand the meaning of unfamiliar words. Students were given tasks that required them
to paraphrase sentences, replace complex expressions with simpler ones, and use context clues to
comprehend and reproduce information. These tasks improved interpretation skills and encouraged
the use of active vocabulary and spontaneous speech.

Additionally, exercises that focused on the active use of new words and expressions helped
increase language productivity. For example, students worked with texts, extracting key ideas and
presenting them in their own words, which facilitated better retention and speech production.

3. Compensatory Strategies

Compensatory strategies include techniques that help students overcome language difficulties
during communication. In practical classes, students applied strategies such as using synonyms,
describing concepts, and code-switching when necessary.

To implement these strategies, students engaged in role-playing activities where they had to
solve real-life communicative tasks with a limited vocabulary. For instance, if a student forgot a word,
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they used explanations or similar expressions to maintain the conversation. These tasks helped build
confidence and flexibility in communication.

4. Interactive Strategies

Interactive strategies involve dialogue-based communication and active interaction with a
conversation partner. Group discussions, debates, and peer communication tasks were organized,
where students asked clarifying questions, rephrased what others had said, and confirmed their
understanding. These activities developed students’ critical thinking, improved dialogue skills, and
enhanced fluency.

As a result of implementing linguistic strategies in the learning process, students demonstrated
significant improvement in their speaking abilities. They communicated more confidently in English
and used various strategies to overcome linguistic challenges. Both fluency and accuracy improved,
and students showed better understanding and use of new vocabulary and phrases.

Students who employed compensatory strategies effectively overcame language gaps and
responded flexibly to changing situations. The use of metacognitive and cognitive strategies enhanced
their ability to self-monitor and independently improve their speaking skills.

The application of linguistic strategies in English language teaching significantly enhances
students’ speaking skills. This research confirmed that the use of metacognitive, cognitive, and
compensatory strategies enables students to overcome language barriers, improve fluency and
accuracy, and gain confidence in their communication abilities. Effectively integrating these
strategies into the educational process improves the overall quality of language instruction and
prepares students for real-world communication in international contexts.

The experiment was conducted on the basis of the West Kazakhstan University (WKU) with
the participation of two academic groups: experimental (Iy11) and control (Iy13).

The purpose of the experiment:

To determine the effectiveness of the implementation of linguistic strategies and presentation
tasks for the development of oral speech in English among students.

Experimental objectives:

* Compare the dynamics of the development of speaking skills between the experimental and
control groups.

 Evaluate the impact of linguistic strategies on fluency, lexical and grammatical accuracy,
pronunciation, and meaningfulness of utterances.

* Analyze changes in the level of confidence and independence of students during oral
communication.

Organization and course of the experiment:

The experimental group (Iu 11) used special exercises aimed at developing speaking strategies:
paraphrasing, clarifying questions, self-correction, structuring statements, as well as presentations,
role-playing games and discussions.

The control group (number 13) was trained according to a standard program without emphasis
on linguistic strategies.

Assessment and competence map:

The assessment of the development of oral skills was carried out according to the following
criteria:

* Fluency of speech

* Lexical diversity

» Grammatical accuracy

* Pronunciation

* The content of the statement

* Ability to maintain a dialogue

Each component was evaluated on a 100-point scale, then the results were converted into
percentages on the following scale:

* 50-69% - satisfactory
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* 70-89% is good

* 90-100% - excellent

The assessment was carried out before and after the experiment for both groups.

Results:

In the experimental group, an increase of 18-25% was observed according to all criteria. For
example, fluency increased from 68% to 87%, vocabulary - from 65% to 85%, grammar - from 62%
to 82%. In the control group, the increase was 5-10%, the changes were less pronounced.

The students of the experimental group became more confident in speaking, used speech
strategies more actively, and improved their independence and the quality of their oral utterances.

The systematic application of linguistic strategies and presentation methods significantly
increases the level of students' proficiency in oral speech in English. The participants of the
experimental group developed key communicative competencies, the language barrier decreased,
motivation and independence in speech activity increased.

Conclusion

The practical application of linguistic strategies in teaching English-speaking skills to students
plays a crucial role in developing their communicative competence and ability to function effectively
in real-world communication. By integrating metacognitive, cognitive, compensatory, and interactive
strategies into the learning process, students not only improve their fluency and accuracy but also
gain the tools needed to manage communication challenges independently. These strategies help
learners become more confident, autonomous, and adaptable language users. Moreover, regular use
of such approaches in the classroom fosters deeper language awareness, enhances motivation, and
prepares students for meaningful participation in academic, professional, and intercultural
environments. Thus, linguistic strategies serve as a key component in building strong and practical
speaking skills in English.
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Kair Kurakuly Bekturganov (1937-2015) is an outstanding Kazakh writer of the twentieth
century whose prose combines national color and psychological depth, occupying an important place
in the history of Kazakh literature. His works are analyzed by both Kazakhstani and Russian scholars,
reflecting the significance of his contribution to the literature of the Eurasian space. [1],[3].

Bekturganov’s works are distinguished by their organic blend of lyricism and epic, deep
symbolism, and psycholinguistic authenticity. Lyrical motifs permeate the composition, creating a
unique atmosphere of Kazakh national spirit and philosophical reflection on life. An important
component of his style is his attention to detail and color, which enhances the emotional impact on
the reader [2].

The Russian literary scholar S.V. Ananyeva emphasizes that contemporary Kazakh prose,
including the works of Kair, demonstrates a unique cultural dialogue, where traditions and new forms
of artistic reflection converge, corresponding to postmodernist tendencies [3].

Bekturganov employs a wide range of genres, from the short story to the novel, exploring
themes of national identity, social justice, and moral choice. His works reflect the everyday and
historical truth of the Kazakh people, with an emphasis on the inner transformation and spiritual
search of the characters.

The author’s craftsmanship is evident in his artistic language, his ability to create multi-layered
imagery and dramatic structure. His style merges poetic devices with prose, endowing the text with
musicality and expressiveness. This unique combination highlights both the cultural distinctiveness
and the innovative nature of his work.

Working with Bekturganov’s prose helps students master techniques of literary analysis—
identifying symbols, genre structure, composition, and stylistic features. When studying the story
"Arman", the instructor can draw attention to the expression of national ideas and psychological
motivation of the characters [3].

Incorporating his works into creative tasks stimulates students’ ability to articulate thoughts,
use national symbolism, and develop imagery with lyrical devices, which deepens their writing
proficiency and cultural understanding.

Analyzing dialogues and scenes from his prose develops oral skills and reasoned discussion,
fostering critical thinking through the comparison of cultural codes and universal themes.
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Kair Bekturganov is renowned for his subtle lyricism and national coloring, connecting him
with classics of Kazakh literature such as Abdiil Zhamanbayev and Ilyas Zhansugurov. Like them,
Bekturganov’s foundation is folk tradition, reflected in vivid details, psychological subtlety, and
national identity. At the same time, the writer is distinguished by greater philosophical depth and
symbolism, which elevates his prose to a level of modern reflection on historical and cultural
experience [1].

In comparison with Russian prose writers such as Sergei Dovlatov or Valentin Rasputin,
Bekturganov’s poetics are less direct and rely more on metaphor and musicality. Russian authors
often focus on social-psychological drama, while Bekturganov emphasizes lyrical expression and
cultural context—closely tied to Turkic literary traditions and ethnic roots [3].

The themes in Kair’s prose are close to those of many contemporary Kazakh and Russian
writers—social inequality, the search for identity, and engagement with history. However,
Bekturganov’s genre spectrum is more flexible—from short lyrical stories to epic novellas—allowing
a wide coverage of social and personal problems.

The uniqueness of Kair’s artistic mastery is his ability to unite traditional Kazakh symbols with
modern storytelling methods. Russian researchers note that Bekturganov’s style feels the impact of
Eurasian cultural dialogue, combined with national specifics and universal human issues [6].

Such intercultural and interliterary analysis allows for a better understanding of the specifics of
Kazakh prose against the broader literary process. Bekturganov’s poetic style occupies a special
place—as a bridge between tradition and modernity, national culture and global trends.

We conducted a pedagogical experiment to investigate the impact of using Kair Bekturganov’s
prose on the development of students’ analytical and creative skills in the educational setting. Two
groups of second-year philology students participated (25 in each group): an experimental group (EG)
and a control group (CG).

Lessons in the EG were built around a detailed analysis of the story “Arman”, creative
assignments, and discussions highlighting national symbolism and stylistic features. The control
group followed a standard literature course without Bekturganov’s works.

Comparative analysis of the data revealed differences in literary analysis proficiency, creative
skill development, and intercultural competence between the groups, confirming the effectiveness of
integrating national literature into the educational process.

Three key indicators were assessed:

Mastery of literary analysis (identifying symbolism, imagery, stylistic features)

EG: 22 out of 25 students succeeded (88%)

CG: 15 out of 25 students (60%)

Creative skill development (writing original works using Bekturganov’s stylistic methods)
EG: 20 students (80%)

CG: 12 students (48%)

3. Development of intercultural and communicative competence (activity in discussions,
critical thinking)

o EG: 23 students (92%)

o CG: 16 students (64%)

Difference per indicator:

0 0 NO O ~—

Indicator EG (%) CG (%) Difference (%)
Literary analysis 88 60 +28

Creative skills 80 48 +32
Intercultural 9 64 198
competence

Thus, the group using Kair Bekturganov’s prose demonstrated a marked improvement across
all three areas, from 28% to 32% compared to the control group.
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Including Kair Bekturganov's prose in the educational process has a positive, statistically
significant influence on the development of students' analytical, creative, and communicative skills.
These findings confirm the effectiveness of integrating national literature into philological education
methods.

The research and pedagogical experiment with the prose of Kair Bekturganov in the curriculum
of second-year philology students at Western Kazakhstan University showed significant educational
and formative value of national literary heritage.

Firstly, the experiments verified that integrating Kair’s works promotes a deeper development
of analytical competencies. Students in the experimental group practically mastered key techniques
of literary analysis—identifying symbols, stylistic features, and compositional structures—
substantially improving their understanding of literary texts compared to the control group. This
suggests that national poetics as methodological material have strong potential in developing sound
philological skills.

Secondly, creative assignments based on Kair’s prose helped students advance their writing and
speaking abilities, foster their own style, and expand creative horizons. The use of author’s techniques
and national images highlighted the importance of a cultural-contextual approach in education,
positively affecting motivation and deep engagement with the subject.

Thirdly, organized discussions and collaborative work on literary texts ensured active
involvement in communicative practices, the development of critical thinking, and growth in
intercultural competence. The ability to formulate and defend one’s position, respect and analyze
other points of view—especially in the context of national literature—is a key educational result.

Statistical analysis showed that students in the experimental group improved their scores by
28-32% compared to the control group, which studied a traditional course without focusing on Kair’s
prose. This demonstrates the high effectiveness of pedagogical use of national literary material in
philological education.

It is worth noting that the success of the pedagogical experiment largely depends on teacher
qualifications, methodological support, and teaching conditions. Nevertheless, this experiment allows
us to affirm that systematic introduction of Kair Bekturganov’s literary heritage into the educational
process is both advisable and necessary for the formation of students’ complex philological and
cultural competences.

Overall, national literature serves not only as an object of study, but also as an active tool in
developing students’ cognitive, creative, and communicative activity, in line with the current
requirements of humanities education. The results have practical value for teachers, methodologists,
and all interested in improving philological education and strengthening cultural-historical identity
among young people.
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